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Abstract

The purposes of this research were (1) to examine the relationship between psychological capital and learning
engagement, and (2) to investigate the moderating role of social support on the relationship between
psychological capital and learning engagement. The population of this study was Chiang Mai University
undergraduate students enrolled in the 2018 academic year. The sample consisted of 874 undergraduate
students selected by using proportional stratified random sampling. The research instruments were psychological
capital scale, learning engagement scale, and social support scale. Reliability of the scales was .94, .91, and
.87 The results showed that psychological capital was significantly positively correlated with learning engagement
of undergraduate students(p < .001). In addition, social support, particularly family support, was a moderator on
the relationship between psychological capital and learning engagement in undergraduate students (p < .05 and
p < .01). Furthermore, psychological capital and social support of undergraduate students explain 38.02 percent
variance of learning engagement (R* = 0.380). The findings of this research show that the interaction between
psychological capital and social support increase learning engagement. Therefore, the university should promote
teaching and learning activities to enhance the interaction of psychological capital and social support to develop

students’ learning engagement in the future.

Keywords: 1. Psychology capital 2. Social support 3. Learning engagement

25



UjsunutvaauneiaineusznsaiuayunisiaudeanugnvulumaSou

UNI
ﬂ’]iﬁ@u’]luiaﬂﬂqﬂﬂ@niiﬂﬁ 21 animadasuulas
08 9MIATINIMULATEgNY F9aY tnalulad Jausssw
WazENNIIaRDY FINalRYARadoIToUINIzUTU
2 2 oz A A a J =S
Iigaanaasnunsidfoundadiiads nsdnm
wutdunszuawnswamndunuimdaylunisag
TINFWNWEUANNF LATINBEEN 9 NUNINTAAIU
Falaldfunuimddgynezsisldyaaaiidnonin
A a A a £ Aa o
Amunsawdguasun lwilywinifieduludiale ns
@ o & = = & a o o A
aanudisalumaansnanasdusidaynaan
v v L QE s
arraulAidunagugninianssou lagundnu
dl o 3 = =
AdszauarrudTaluniniow ddnoninlu
MR LLa:mmin%’@mimiﬁﬂmvlﬁamaﬁqmmw
@ [ 56 o
inazlnadunnalunaiiouszdugs (Luthans, Luthans,
& Jensen, 2012) wn@AnsNaanInLszauANUEUT
lunsdnsdnlngazlanuunduluninioug
. P R A o a
(learning engagement) ml,ﬂummgaﬂmaﬂﬂuﬂm
TBIuInNaINTaFINa ldNNAITURAING ANTTN
masadesnunisiosludiunisldaauiuin
wazANeEINsaIRnAns lunszuInnnIou
2a3amiadarsnnutanls myldanufa msdaiuiiu
Twssmndnsulunadon nslanswaliulunsGoud
A o & [y < [ A o o [ a
naassiduazmsianidudunibidudoinunmsion
awduiugundragylunisnszdunizuiunsiou
va9at9lAszauanudSeatdatiaslusening
P A o a Aa A
nén1 1hedsananugniuluninTouiidnina
o £ o v o
lasassdanagugninInassuildindnsnydszay
anudTalunsAne (Carini, Kuh, & Klein, 2006;
Salanova, Schaufeli, Martineza, & Bresd, 2010) WNAN®
nianugniulunISoumnInNamawasatiide
a o o A a val
WasznanindanmsnuanuadoalunsSewldd (Bruce,
Omne-Pontén, & Gustavsson, 2010) uazlianaannansnu
(Hughes, & Pace, 2003) AuEnRulun17130UTs
= = a v Y L dl LG
WisuielaunagnlumaiouiamoaieslanfidiSou
GRIlNNB¥E NITLIBNITAA NITITUKB NIIRAATN
warn1sdsziliunanisiiouiifeldaunsnruin
ANUNENNIUNTTLIUNT T VDIAUIEY ARaATY
lkanuaulafieziFouiaudszauanuduia dinu
=2 o A v a o a
nsdnwfadendeliifiaanugndulunisiow
PodunAnsITIlauEmagad198e twIzazi W

26

2D

a6
AN VRBUNAW LLRSATLS

hlaanaian a1uda LW RNIINTaIRNANLAG
ﬁﬂﬂlﬂumsﬁ'@umﬂ%’uﬂgwé’ﬂgmﬁmmsnwam
ﬁmﬂmﬁﬁqmmwmwiamwﬁmmﬂaaﬁaﬂmiavlﬂ
agnglsAany miﬁ'@umamﬂmaams’?ﬁﬁqmmw
.

%leiiﬂ’ﬁﬂ’]ud5Gﬁ/ﬂﬂﬂ1Wﬂﬁda‘H’1ﬂ'ﬁLﬁﬂ{iBii'NLa 87

' 9

LL@i‘uqﬂﬂaﬁﬁﬂmmwmaﬁmwuam@ﬁ'@ﬁm’iﬂmmﬂmz

q
A

M3d39dia nande mydiudualiauassansa
vﬁ’wLﬁu%%lué'aﬂuvlﬁamdﬁmwqma:ﬂ‘s:aumwa%ﬂﬁa
lasnun193aingn (psychology capital) Uuiladn
maﬁmw%’wmﬂiqﬂﬂaﬁéﬂﬁ':ylumiﬁ'@umﬁ'ﬂmmw
PaAnaLaz AT THATa896 N F9l@suewaulaann
Tumsaneluuiunvasessnis luamefivsunaes
msansudnaziimsdne linniin LL@i‘*qumﬁm%m
Adurnguddgfztowamaiaialiindnm
susaaulalulgg5alulanuesn s uidunn
waztagunlasognesaaia laegnsd sl sudn
moldnsdaowudasiiadwluawiaald 1w
numa%m%wmlué’nwmzﬁt‘fluama: (state-like)
Lﬂuqmﬁﬂwm:ﬁqﬂﬂammsnﬁ'@umlﬁﬁ@%ﬂﬁ

(% a [%

mqﬂﬂammsnLmugumﬁ'@um"[@ﬁ%aﬁt\ﬂLwﬂui'm%mu
ﬁl,ﬂ%zmLaﬁaumiﬁ'ﬂ%wmmqﬂﬂaﬁﬁéfﬂﬂmwLLa:
ﬁwﬁfﬂﬁﬂmmmﬁ?ummsnﬁ'@umqmé’nwm:é’aﬂdn
linaneduyadinninanis (trait-like) Adunalitw
mawaswudasdeudrssiniesidulaliiduglng
Atenamwaalluawan lasyumsAainensznauss
4 asfaznavfidany Ae anudeduludnaniwuas
AnLad (self-efficacy/confidence) NMINANRII (hope)
mafiyuuasdefiauazlanlulBauan (optimism) uaz
msﬁuﬁuvl,mﬁaLN%zyﬁ'uﬂty%W%%amﬁuan
(resilience) %ama‘ﬁ'@uumumﬁm%wmﬁa:ﬁﬂﬂg}
NAKAAAS 9 LT% Namiﬂﬁﬁamuﬁﬁ ANUHNWUADIN
URZBIAMNT iﬁ&lﬁgdﬂﬁl,l,aquaﬂi‘mﬁm&ﬂ:ml@ﬁﬂﬂ’ﬁlfﬂu
FUNTNAEV0IaISNNT 1T (Luthans et al., 2012;
Newman, Ucbasaran, Zhu, & Hirst, 2014)
waNINAMTNUMIBBITeInafaR/BIIWL N
MIFIUABWNIFIAN (social support) tHuilaa8N14
'f?}dm@ﬁauﬁﬁﬂﬁtylumimLﬁ%uiﬁﬁfﬂﬁﬂmﬁmwaﬂﬁu
lumsSou nande ms%'ujﬁamﬂﬁ%’ummﬁfnmgu
NIFIANINNUIUNTa U9tz dunslasy
MIFKUABHNNTROUTINATALAT e wLazaa138



118418
unTIny1AyAaUIns
Silpakorm University
Journal

)

Fwduisnagiezmoliinfnsaaunnyiud
A nuaialuuniinonaouasUseauaudsa
lunisison I(ﬂmﬁfnﬁnmﬂﬁ%’umiaﬁua%mm
AaLATY 813138 LLa:Lﬁam:ﬁmmgnﬁulumi
L’%U%Lﬁ'umﬂﬁmmxﬁﬂmuuwaé’qu'ﬁfmamsﬁmuga
(Ganotice, & King, 2013) Immmﬁfum&umaé’mw
duiladamaduianadanfiddyuazidninarly
ﬁﬂﬁﬂﬁﬂﬁﬁnuﬂﬂd%@%ﬂUﬂﬁﬂﬁﬁuﬁdﬂﬁuluﬂﬁiL%ﬂu
Wuds nanafe ﬁfﬂﬁnmﬁﬁnumﬁm%ﬂmimﬁu
mi"l,@i”%"umiaﬁfumgumaé’muﬁmmmmam%’a Liow
Lm:mmiﬁa:ﬁmm;dnﬁ'ulumsl,%wﬁLﬁ'uﬁu (Xu, Wu,
Yu, & Zhou, 2020)
miﬁﬂmﬁ;\jaﬁﬂmuwmmaammﬁfmm&umdﬁaﬂw
Tugnuzdmulsiufifianinadannudunuszning
NUNIAINsIAuANNENAUluN oY \io9an
ﬁfﬂﬁﬂmLﬂ%ﬂULaﬁauﬂavLﬂéwﬁ'zyﬁqmaamﬁmi
maé’mmiﬁﬂmﬁﬁ'@um"LaJ;jqﬂmﬂiﬁﬁqmmwlumi
ﬂﬁﬁ'ﬁmﬂué’muﬁﬁmﬂﬂﬁﬂuLLﬂaaamo@iaLﬁao
Annnanelasun1Taaasu AR INITA N UN
aoﬁﬂiznaulué’mnumﬁm%m‘l,ﬁﬁ%la“?il,iuLL“‘ﬁo
susniruglasiace 9 Wld dsznaununslasy
MITRLIYPBNIITIANIINATALAT LA 81913E
éﬁmﬂu%w%waﬁ%ﬁﬁtyﬁﬁﬂﬁﬁ@mﬂ:ug}mﬁ'ulumiﬁmu
Aduiuguidnyiazrliindnm

'
1aA o

gnfidnsnwea

T2 aUANNEITD
TunFowdvladugln

JanUieaIAn1ivg

1. Lﬁaﬁnmmmé’uﬁufﬂmmumﬁ AINLINY
anuEniulunIGsusesindnmazauiyaned

2. Lﬁaﬁﬂmuwmwmﬂﬂué’aLLiJiﬂ%'ummmmﬁfumw
maé’mw?'iﬁ@1'ammé’uﬁ'uﬁsmiwmumﬁm%mLLa:
anurniulunIGousesindnmazauiyaned

AMSANBDNESTREITEIUAZNTOUUKIAANTISEY

anuygnulunisFouidiouialonnagnilu
msﬁmuiﬁaﬂﬁamﬂ@ﬂﬁﬁﬁfﬂuﬁmﬁﬁﬂm NITUIBMT
AN NTINILHG msa@muLLazmiﬂs:Lﬁuwamiﬁ'muf
LﬁalﬁéﬁLaammimjumwmmulum:mumsﬁfwﬁ
YDIAWLDS @aamuiﬁ’mwaulaﬁazﬁwiwﬂimu
anwiiFa lasanugnwulunaiieu nanets anuian

27

'
o

42 ailuf

2
=

2 (1A - LUBEW) W.6. 2565

wianauadaluneuanfsusngsnaldannsugas
wqamiuﬁLﬁm*ﬂ’aaﬁ'um‘sﬁ'mulmﬁ”mmﬂ%mﬂmjum
wmmmlaaﬁfnﬁnmlum:mumsﬁmuiﬂammadﬁm
anudnla msldanufa malawulwdwgdinssy
lunsisou miflmmﬁiwlur11n’§w§ﬁa§na‘ssﬁ
LLa:mijﬁmﬂuﬁu%ﬁaé’mﬁmﬁumﬂ%ﬂu L@
mﬂu;dnﬁ'ulumsﬁwﬁlﬁumﬁﬁ'ﬂf: Ao uwIRavad
Fredericks, Bluemenfeld, & Paris (2004) %m‘fluumﬁ@
ﬁugwuiumsﬁﬂmstmﬂuumﬁ@ﬁmauagu
mw;dnﬁ'ul,%amiuni IANNAGR LAZLTINDANTIN
ﬁﬂiﬂﬂﬂquaaﬁﬂi:ﬂauluﬁmmwfgﬁﬂ DERFD
ﬁa:ﬁ%w%waﬁﬂﬁﬁ@wq@mimaaqﬂﬂavL@Tamﬁmw
Usznaudly 3 adfdszneu Aa (1) AUH NN
luiBsansual (affective engagement) LJunsiLaadaan
n19ensNEinEaan1sson 11w nsliaauaule
mimﬂgma msé’ﬁﬂmﬁawmw%ﬁmahLﬁmﬁ'u
maFoululFowamingas (2) anuunwuluiss
M3@a (cognitive engagement) Mitinagnslunsizoug
MHAKLEY LAZINNBENIZTUIUMIAN MINIULNBAAAN
LLa:miﬂizLﬁuLf:ammsﬁ'ﬂqu@mﬁnﬁfm’%‘fﬂwﬁfﬂﬁﬂm
‘F'ifjmmEnﬁ'ﬂuﬁmﬁ%ﬁLLmMmLﬁ”Lﬂuﬁ:ymﬁﬁwmﬂ
damanubangu uazUszduniniouilulaasow
wrAngasiamaassuanunianluomaa uaz (3)
mm;dﬂﬁ'usl,m%awqamw (behavioral engagement)
Aamsfidudinlufanssnlunaiouivemangasang
Wufdrsanuwindies agnelsfian msdnsnanu
unwilunsSouluaansunsdnsnssaugstwsun

U

2

'
a

3/ a = >
NUElanINT% NTUTH I BRATaINTS oW lnIza
ANANVRETAUIFAUNIAID

3

retention) LAZLUNIAITANEN WUIN mm;pﬁ'ulums

fu89AN3 (knowledge

FOUIANURATYALANURININ/ANYNTWUBINNITUY
luszdugaufinm (Choi, & Rhee, 2014; Coates, &
Mahat, 2014) 8neae

ninaw lddndnslannugniuluniaiou
ﬁ?uaﬁnﬂuﬁaamﬁ'm%’wmﬂsquﬂﬂaﬁﬂuqmé’ﬂwmz
1m%amm°’?‘iﬁqmmwﬁﬁmﬁﬂmﬁmmmﬁ'@um
l#i@ulald (Luthans, & Youssef, 2004) laoyu
niaingnduniIvawiamanymen193aingn
L%G‘]_J’Jﬂ"uquﬂﬂa%{‘lLﬂu@@LL%J%%aLaﬂﬁﬂHﬂiL%W’]:
qﬂﬂaﬁlﬂugﬂlﬁiu E’TﬁLﬂuﬂ%'wmmquﬂﬂaﬁmmm



UjsunutveauneiaineussnsaiuayunisiaudeanugniulumaSou

wiawliaduldswinlygnis iaeuiadudas
wodnssufisansnsamsldadnaduszinsua (Luthans,
Youssef, & Avolio, 2007b) WINIMIANENLULTILIN
289303ne13 1 laduAnwIanIzNETIAIN
ANURAUNEA WIaaNNUNNWIBNEIaENILAE LaLANEN
ma‘ﬁ'@um’gﬂLL%&LLaxqmauﬂ'@%%ammu:ﬁa
VBILAARGE (Seligman, 1998) MILFITUFTUAZWAIU
audnazanIunineIynnadslidIutisaananIzny
L%aauﬁﬁalﬁl,ﬁﬂﬂtymmdé’m%mla V% NIFILEI
lﬁqﬂﬂaﬁmm%i’ﬂumsmzﬁﬂﬁwm 9 lvlseaunadisa
fywwasdanislddialuidsvan Gauaszning
Tuausansadis 9 sasamadiieldlunmsduin
Fauazutluilywiiifadu Foazvnliyanaiunda
Tumaudliymidng g ndusdylymuszglasiadi g
agglaigaria MAFIUFIILITNAWAUTIVDILAAR
'50L‘fluaaﬁﬂi:ﬂmmé’ﬂlumsﬁwmnuma%@ﬁwm
6’1‘%\‘1Lﬂummmmsnmmqﬂﬂalumﬁ@ms?mw 9
wiindsaiiuenuduldldvesyanalunstszauna
i%’]l,%ﬂuédﬁm:ﬁ’] (Luthans, Avolio, Avey, & Norman,
2007a) ELumﬁa‘i'ﬂf:numﬁ@%m WUNBT9 &Y
madalaluBsvinuasnninsndan s ewuainazen
aglusnnzfaeioe lasindnsaaninaiuguansunt
FosuluanusinsauazdnuNNTaIanas Sanuda
8998IIRLIUNIIUIN nadywinnudygw lideyio
dogdasin Jawsvnuznidalaluwdivinainin
Usuanwdalalindufudulndidawdyiudyn
fmInauRBLazRILmINalng 9 LﬁaLLfﬂmﬂzy%WLLa:
sunsndamsnuiymifiisadasludunsSould
efﬁﬂmiumﬂzymﬁl,ﬁ@%ulm%amﬂ n3AN®NIY
lua@anuin Vluma%@%mdawammmiaﬁﬁuﬂaua:
wqamimmqﬂﬂaﬁrﬁmﬁmﬁumﬂﬂﬁu (Luthans et
al., 2007b; Avey, Avolio, & Luthans, 2011) 914338
nduwgansInasdmIElng nudn nunsiaine
fanuduWuinisuiniuanuyniuluasdnig
(Larson, & Luthans, 2006; Luthans, et al., 2007a)
TuwmeinmiselusSunvesnsanmdofivsunmton
LL@imiﬁﬂmnuma%@%ma:ﬁﬁmﬁmlum:mums
Souilidzauanudiia iwnzn e saueiy
maﬁmﬁmﬁwmﬁmwﬁaﬂlumimz@ju%mslwmﬁfﬂﬁnm
Tafenandauds mmmnﬁﬁﬁfanw%t}vjﬁuqﬂas‘sﬂﬁm 9

o

ae a
AKEY ROUNIW LLASATUS

AMIANHIVBY You, & Kang (2014) WUAMNTNNUS
NIVINTERIINUNIINEIAUMITEUIlana s
°1Jmﬁfm%muua:mwugnﬁu’[umsﬁmwfaﬁmﬂuéaﬁ
seviaunliiduisnnuaniTalunszuiumsia ansual
LLa:‘wqaﬂiiulumiﬁﬂufﬁﬁﬂizﬁﬂ%mw \lasan
ANTIAANNEILTIIUNITITHUAIINTARTOATLUY
IRegagnadeadunszuannsianafiialunonas
maiosuilasviufitsenadudediiavasnisia
mma‘uauaﬂué’wuﬂs:aumﬂﬁmwuiﬁnﬁﬁ@ia
M338u3 (You, 2016) WNILEN AT NN TS e
L‘flumimaﬁﬂga 9 Vlajvl,ﬁuﬂaiwLma:ﬁmmamgmm:
fussganoluluniaFouiuazjuinananeiois
TunaFowanaly (Jeon, 2007) Nunaiainendadu
Tasunguidyivldinidowinfnsaiuisn
wanawadliinauedlwdwindwildgnislnaaws
Iuﬂw*iﬂaﬂu;dﬂﬁulumﬂ%ﬂuﬁﬁ'mnﬂﬁu i myienil
3eflaunfigrun1aisn ol

auuag'\uﬁ 1: Nunedainodanufunus
mamﬂﬁumw;dﬂﬁ'ulumsﬁfﬂu

PNUINAANY B A UANHULANNUANG1IVDIYARA
(trait activation theory) LLa:LLulﬁ@ﬂqwﬁﬂﬁﬂﬂﬂm
NINYINT (resource conservation theory) Wy
ranaduaznginiinvasudazyaaaldiudnina
yranntdadeatslunitediuninensidiiaingn
LRZEDIBANTIANEwAN (Tett, & Guterman,
2000) laswisludaduntouanfisian fe
MIFRUABUNVITIAY UWIAANBINITIULIUB
nssauisatasiungunisuaniddasunisdiaa
(social exchange theory) Lﬁadmﬂmwﬂﬂué'@rﬁ'ﬂﬂu
ﬁmé‘fﬂagjisauﬁ'mﬂumg'ufiaﬁmmamﬂﬁﬂu?}a@m 9
TTRININH I@ﬂqﬂﬂmuﬂ%mﬁmuéoﬁmmmamu
Aunaansalaun %aﬁwaﬁwﬁﬁvléfmﬁmm@j’um
ﬂ%amﬂﬂdwéaﬁmumnu UAARIZAARULIAIN wananit
qﬂﬂm:m‘%mmﬁmm‘suamﬂﬁwma\mmaaﬁugﬁu
Femurrnszionszauainufenalafiiaannns
waniasuluudazass (Mowday, 1999) miaﬁumgu
nafsauiutlaivmdainmiamanludunsiam
woAnssumadsny lasiuanmasirad faunusiu
TNINYAAS m‘am%’aLmzmimﬁamﬁaﬁﬂﬂ;jmﬂﬁ
m%@msaﬁfmmgumaé’aﬂu ﬁﬂﬁmsaﬁfnmgumaé’mu

28



118418
unTIny1AyAaUIns
Silpakorm University
Journal

)

duihividyniuyananndiis lasawzluioFou
m‘mﬁfum&umaé’muﬁ'ﬁﬂ%waimma@iawaﬁqu'ﬁf
nMimiGeuuazanugnRulunMIGsmwTMzazn R
wnanEnUsua i nuiie luumInenasuas e utie
lunaaSuaiindaniznsdala laomsaduayu
massnudfildlunnsdnunil Lﬂumﬁufﬂumﬁfﬂﬁﬂm
ffdanslasunnutimnie ABUAUK WAZHILEIY
ludruainufa arsuniaduidn uazwg@nysu
ﬁL'gaEhmﬂlﬁmiﬁﬂuﬁmmﬁfﬂﬁﬂma%ﬂummﬁﬁaﬁu
Iﬂﬂmmﬁfumgumdé’dﬂuﬁlﬂumsﬁﬂmﬁfmmﬂ
UWAINN 3 G fia ATOUATY LD uazananss Bl
wnaInIwennImeuanfisayuazlianiwarinlwunds
Vl%'wmm‘mﬂlum%a“quma%m%wmﬁmmé’uﬁuﬁ
@iamm;dﬂv‘v"usluﬂﬁﬁmmﬁumnﬁlﬁu lasasauain
LﬂuLLmaaﬁTnmgulu%uﬂgunuﬁ (Beehr, 1985) N%Aw
1n§%ﬂLLa:Lﬂuamﬂ'umaé'aﬂuﬁﬁ'ﬁ‘ﬂ%wa@iay‘ﬂﬂa
ELu@ﬁ”mmsammgmg m‘ngmgﬁmm:auﬁmwﬁasflv'\’
am%ﬂlumaua%’ﬂﬁ%’umw%’nmwmma;ummm
dolaldagnafiguain TaufianisaSuaiianau
nsnsadyg ansuoluaznsPUFunussIun
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niianluszdudn (Ladd, & Price, 1987) MIRTLEYY
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NNBL WAL ARAGUBIUNANEABIDENILHET uAa1anss
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UREGREL LANARNONINIINIIT LUV I N1
ﬁwmnﬁfmﬁnm%’ujﬂﬁaﬁumgumaé’aﬂwmﬂmmsﬁ
1us:ﬁugqﬁy’ﬂuﬁm’immmmﬁmﬁu 9 Nazliain
LS UR T IFURUE WA A 521319871913 uazindn e
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ﬂﬂﬂqlﬁuﬂﬂﬂﬂqLﬂﬂﬂjqugaﬂWGWalﬂsﬁﬂﬂzLﬂuLLi\ﬂﬂdliﬂ
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° v K a R s A 6
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7@ LLa:ﬁmm;dnﬁu‘LumsL%ﬂmﬁumﬂ%u (Gutiérrez,
Tomas, Romero, & Barrica, 2017; Fall, & Roberts, 2012;
Garcia-Reid, Reid, & Peterson, 2005)

MIANENVDI Klem, & Connell (2004) w8z Kim, &
Hopkins (2015) WU qaaaﬁﬁmﬁ'uimmﬁfum&umn
é’amim:é’ugw:ﬁLLuﬂﬁuluL%auaﬂﬁdwaﬂi:‘nmia
miﬁ'@ummwugnﬁulumﬁmﬂﬁﬁuﬁu (Griffin, Colella, &
Goparaju, 2000) WaNaNiL Xu et al. (2020) WU UNUN
ﬁmé’@é'ﬂmimaaqﬂﬂaLm:ms%'uimsaﬁfumgumaé’aﬂu
Husulsiiusunuidsninadennusunuisning
NUNNIIAINLNTBINNNENFNATTNIIUNLANUKNWL
Tuasdms agnslipinagmesdd anMIuMuNKIaY
ﬁaﬁﬂmﬂuﬁwﬁuﬁﬂﬂ;jmiﬁv'aamagmmi’i%'ﬂﬁqﬁ

annGg Wi 2: nIsiuayunfiaulasTnes
NHasRUIzNoUNg 3 du (ATOUATY DY LAZNITE)
LﬂuéﬁLLﬂiﬁﬂﬁummmmé’uﬁ'ufs:%iwmuma%%m
ﬁ'umm;pﬁ'u’[umm’%mu
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{Social Support)

Tl%ﬂﬂwﬁ’éﬁ'}’lﬂﬂ

# ’J'Wi,lﬂﬂ ﬁ%l%ﬂ"l'ﬂ%ﬂ%

(Positive Psychological Capital)

AT 1 NTAULWIAALUATITE

A5MIANRWNITIVY

dszanIuaznanciagig

mjwﬂi:mmﬁ'lﬂumiﬁﬂmf:l,ﬂuﬁfﬂﬁﬂmnﬁu
UsynnasresnninosoifoslnifiamafonSon
Tudns@nmn 2561 §1ww 24,471 A NNTANBIASIE
fwrmmaaiatilaslsllsunsn G*Power Version 3.1
@Twmiﬁmuﬂgmmuaﬁalﬂu F test WUU Linear
Multiple Regression: Fix Model, R’ Increase fNHAA
T AR ATYNIEAAT 0.05 lagldvmangudiadng
ALFININTRI WIS IWI 348 A% N1TENEIASTI
Lﬁuiagaimslﬁ%miajwﬁaaaml,l,uu%v'ugﬁashuﬂu
AT (proportional stratified random sampling)
AUTAFIUYDINAUATREULAZLNG I@mgﬁwﬁﬁ'mﬂu
gLﬁuiagaﬁasJLLuuaaumwaauvl,aﬂumm‘%mumaa
nanasa 6‘1’30&111150Lﬁi_mi_ﬁwﬁagamjuﬁaamdvlﬁ
1% 874 an NTANEIRLETUNIITUTEIN
AMLNIINMINTISsITNNM Il s Fiauemaas
wnInensodedlng tepfilasents CMUREC 61/150
I@mmjwé’aaahw:vl,@T%'umiLL'{Twﬁa%Jmﬁ"mﬁ'umﬁ%'m
HaNTENUfienaasiindn TufeEnilunisenian
madsunsansudeledld anlunsliaeunie
vl;\islﬁiagaﬁmjwﬁaashu"[;itﬁwlw%avl,;\iazmﬂla lag

uFaIaAwDusaw (consent form) fniudoyadldiu
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(Learning Engagement)

azgniiuiduanudy uazthizuanamaineluniwau
it

3aediafiFlnnise

mﬁ%’m%ﬁtﬁmwmwiagai@mslﬁmuaaumu
iagaﬁavlﬂﬂi:ﬂauﬁamiaﬁwmmﬁmﬁ'mww Fudl
mIfinEn anefianenaesindne uazuuusa 3 adu
Alésunisudsuazuladownsy (back-translation)
Usznaudas 1) LLUU’E’W;WIN%@%mﬁﬁ'@uuﬂ@m
Luthans et al. (2007b) Uvznauais 24 Tadraw
wuuSaiduunasiauuuiiada (Likert scale) 5
TeOU GIUATI 1 ("l,;il,ﬁu@hmmﬂﬁa;m) IUNITTAY 5
(Lﬁuﬁwmﬂﬁa;m) AradTadaN L “dfuj:’?mij"usl,ﬁ]
lunshierezddynififvanunindouluszoren
Wamusamauiila 2) wouaenugniulumGoused
Jelas, Azman, Zulnaidi, & Ahmad (20186) 15vnauaie
21 Fafan wuuiabduwnasiauuuiiada (Likert
scale) 5 326U GIuATEGU 1 (vl,;\iLﬁu@Twmﬂﬁa;m)
IUNITEAU 5 (Lﬁuﬁwmﬂﬁa;m) AradTadaN L
“ﬁuamgﬂﬁa:ﬁmujﬁﬂﬁﬂ 9 luaaiow’ uas 3) LUy
TONIEFLEUWNNEIANTE4 Jelas et al. (2016) Llaznaveng
13 dada1y lasdsznaudls 3 asddsznay fe
asauay aw wazenansd uuuiaidwinasiauuy

a ad

AT (Likert scale) 5 520U aauaszau 1 (ldifuee
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mﬂﬁq@) AUNITLAU 5 (Lﬁuﬁmmnﬁqﬂ) A18814
Pad N LW “;jﬂﬂmawaqdfuwmmwaum'%‘aa
flauazgunsaldng 9 ﬁﬁﬁq@ﬁm%’ulﬁumiﬁmmm:
MIFUUT LI% nikIFD suifidouay AauRaed
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Congruence Index) Iﬂﬂﬂﬂiaqm’g@’sﬁmu 3 YN ey
ﬂ%’uimm%ammmuﬁaLauaLLu:maa;&’maqmg@ﬁ
Tosdadanuranuaiien 10C > 50 uaziinyiaany
\Faiw (reliability) nan133iazianuLtatuiien
§udsranTueannzasnsonuIa (Cronbach’s alpha
coefficient) J8IULLIANUNNIAINGT UULIAAIY
Edﬂﬁuluﬂ’]il,%ﬂu WRZUUUIAMITRULABUNNFIAL
faidu .94 .91 uaz .87 ausau

nM3ATzidaya

MRS IumM AT amau e (correlational
research) lauldafiaiBInssasun (descriptive statistic)
Ao Aade Sauar LaEMTIATEA RN T AN ENaURIE
LLUULﬁﬂ%é'uluﬂ'ﬁa%mﬂ“ﬁa;imﬁ;ﬂﬂmaomjuéﬁath
uanmnﬁlﬂﬁaﬁamﬁme:ﬁmnazJWﬁgmL%d%u
(hierarchical multiple regression analysis) @28 Process
Macro LuLs1aas7 1 (model 1) (Hayes, 2018) 1ianagoy
RUNAFIUNITIY

HAN1IIY
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WNNINATE (50882 66.0 WAz 34.0) wanani
ngudradvsulngdnmaglunguanzuysoman’
warFInNaEasanlluIpoa: 53.1 3098911A0 naa
anzAnmmaniuazinaluladuaznguauinmanans
FUMW AauTouas 35.0 uas 11.9 MUEIAU NAMTIATIZR
o & o o =i =2 o [
magamamummmLLﬂiﬂl“ﬂumiﬁﬂmmmﬁm
FLRRY (X) dazfiBduUINaIIK(S.D.) wuh ﬂfcjuéhamo
ﬁs:é’umamumﬁm%ﬂm msaﬁfumgumoé’mu LaE
anuynulunmaGouagluszdugs (X = 4.04, 3.32,
3.41 uaz S.D. = .72, .69, .55 MURIAL)
NAMTILATIZRANUFN AT IZRIN96LLT (bivariate
U g ﬂ/ a A‘ = (%]

relationship) lasld3Fn1ImaauLseENdanaunus
LUULAB SR (Pearson product moment correlation
coefficient) WU ‘qﬂéﬁLLﬂiﬁmmﬁwﬁuﬁmdmn@iaﬁu

{ A o a £ o o . o
W ANAINTMANFNU T AN TRAAUNUT VR ILGA AT AN
WU ‘quma%@ﬁ‘nmﬁmmé’uﬁufmwmﬁ'u
msaﬁfumgumqé’mu LLa:mm;‘}mﬁu’lumiL%ﬂu

' Ao o o aad I A @ a £
agaflupdmaynmesianszau .01 laslequiszand

o o ¢ A ¢ o > A
RRFUNWTUUULNESIULYNAY .39 waz .60 luameh
msaﬁfumgumaé’aauﬁmmé’uﬁ'uﬁmwmﬁ'u
anugniulunatou adiitbddyneaianzey

A, a £ o o ¢ A e . @

01 lauRa gy e fnTRRRUNUTRU LN SEUYNAL .36
AILRAI IUAITIIN 1

fIUMIANBINATHN 2 NAMTNATIZRANURUNUT
Rﬁhmumﬁm%mﬁ'umwwdﬂﬁ'ulumiﬁﬂu WU ums
%@ﬁ‘ﬂmﬁmmé’uﬁ'uﬁwnmnﬁ'umm;dﬂﬁ'uslumil,%w
a1l AAYNIEDE panTuaNNAZIUN 1

o : a oA | o a £ o o g , o
AN 1 ARREY AUUVLILLUNINIZNH LAZATRUUIEENTRARFTNNUBDTIZAINAILLT (n =874)

aauils X S.D. 1 2
1. MWNNITAINDN 4.04 0.72
2. MIFRUEUUNWIFIAN 3.32 0.69 39**
3. anugnulunaGoun 3.41 0.55 60" 36*

RN **p < .01

lunrsnasavunuinnisiduarwdsmnuwed
MIEnUARWINITIANlaETINLALTIBBIR3zN LN 3 %
Ao av0UA) Wan uazenITUBIANUFNNEIRING
numa?m%mﬁ'umm;dﬂﬁ'ulumﬁw NAMINARAL

aNdWaINILLSINLY aammﬁfnmguma faulaosw
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wud1 andudszaninisnanasvasdu i fauius
(NUWMIAEINEN X MIstaYUN19EIaN) Ianswadannu
HnRUlunsEouanaltbinAnynaaiia (8 = 60", t= 2.50%
LLCI =.01, ULCI = 11)
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A15197 2 mﬁmsw:ﬁmnaawmm@a%’mﬁaﬁﬁmﬂmmé’uﬁuﬁizijmuma%% ﬂﬂLLa:ﬂ’Nug}lﬂﬁuluﬂ’ﬁL%ﬂu

a o 5% o a A o o @
Iﬂﬂ&lﬂﬂ?ﬁuﬂﬁ%uﬂ?dﬁdﬂ&l (AF2UATI LNBY LLREBIATTE) wWwaandsinnu (n = 874)

auils R R F B LLCI uLCl t
Model 1: aautlsinu fa msaﬁfum&umaﬁ"sﬂﬂﬂmm
Tul 1 yumsiainm 62 .38 27002 41 37 46 18.86™
URECIBTLI G REALEY 2% 08 16 5.26**
@i’]ﬂx‘i“?i 1.34** 1.16 1.563 14.50***
Tufl 2 pumsiaine 62 39 183.18" 23 .07 38 2.88"
MIARLARUNIFIAY -12 -32 07 -1.24
NUNIAINE X NMIsdUaRunIding 60" 01 1 2.50*
ﬁ’]ﬂ\iﬁ 2.09*** 1.48 2.71 6.66***
Model 2: duilsiiy fe MsauaywINATaLAT
Tufl 1 pumsiaine 61 37 26025 44 40 48 2085
MIERLERHIINATALAT 07*** 04 1 3.90***
ﬂ"]ﬂdﬁl 1.41%% 1.23 1.59 15.38**
Tuf 2 NUNNIIAINN 62 .38 177.90*** 25%* A1 .38 3.60**
MIERUARUKAINATLAT -.18* -.36 -.01 -2.06*
NUNWININEN X MITiUaUIINATaLAT 06** .02 11 2.94*
faefi 218* 164 272 7.89%
Model 3: @auilsrinu fa miaﬁumgummﬁau
Tufl 1 pumsiaine 61 37 25280 44 40 48 19.95%
miaﬁum&ummﬁ'au 04* 01 07 2.39%
ﬂ"]ﬂdﬁl 1.49*** 1.32 1.67 16.80***
duf 2 NUNWINING 61 37 169.38*** .35 22 48 5.13**
mmﬁumwmmﬁau -.07 -22 .09 -.86
NUNIAINYT X mmﬁumwmmﬁau .03 -.01 .06 1.40
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faefi 1.45%** 1.28 1.62 17.02*
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mIsiaywIINeIg .004 -15 15 05
NUNIIAINen X msaﬁumgumnmmsﬁ .02 -.02 .05 1.01
Anan 1.66 1.22 2.1 7.28***
ANLAG: *p < .05, **p < .01, **p < .001
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fianwadannugnnulunmaiFouanalivemaynig
§0@ (B = .06*, t=2.94* LLCI = .02, ULCI = .11) namfie
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ﬁfﬂﬁnmﬁﬁﬂqumd%m%ﬂme‘%ﬁwﬁ'ummﬁfumw
NIFIANAGINIWA 2 wanINHHaNITILATIZR
Ujfunutizninanunisiainernunisaiuayu
NATOUATIRINITOBTUIUNINUULTVBIANUNANL
TumsSoulddonss 38.02 (R? = 3802) lanfienauls=ans
nanaysIUFUWKILYINAL .06 (p < .01) na1fde
ﬁfﬂﬁnmﬁﬁnuma%@%ﬂmgdiwﬁumsaﬁumgu
nasauaiIgs azlianugniuluniaiouginia
ﬁfﬂﬁnmﬁﬁﬂqumd%m%ﬂme‘%ﬁwﬁ'ummﬁfumw
NATALATIEN G350 msaﬁfnm&umqé’mui@maww:
MIFRUaYwNIIATaUATIRIUNUINM ATy
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s00- MIARLEUWNITIAN 400 MIRAUAURW
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(‘ﬁm : Tassanee Homklin, Araya Pontanya and

Chaiyun Sakulsriprasert)

andsanNanis98

nuamsIspiinan ludnodi wuh NUNIIAINE
fianuduiuinisuanduanugniuluniniou
atnafitudAnIafiafiszay 001 lapindnundid
nunadainsluszaugazlanuyniuluniaGou
luszdugaspigunu (Luthans et al., 2012) Wasann
nundainerfianudunuiidianlunsioug
@T’JEJ@I'H;LE]G"Ua\‘l‘ljl:ﬂﬁﬂ'izr”lLLﬂfzﬂ’J’mﬁdﬂﬁuluﬂ’]iL%Uu
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NUNIAINEN

A 3 mmé‘wﬁuﬁimdwmuma%@%ﬂmua:mm
wnwulunisiiou lasfinnsatuayuain
asauauduwaauilsinnu

(‘ﬁm : Tassanee Homklin, Araya Pontanya and

Chaiyun Sakulsriprasert)

(You, & Kang, 2014) nanfa wnansNianuiTass
luAna A WU aIALD S (self-efficacy/confidence) CFEY
anuFuiuniisvanlunisifenldnagnilunisfa
WarnlnsSousesaniadlszauanudsa (Diseth,
2011; Valentine, DuBois, & Cooper, 2004) luanen
=1 o A a a 6 1 = a wa A
NINANUNIIRANUFUWUTAaNINNAN U TANTe
o & v a Aaa £ .
ANuENTUIUITINNINAD U (Gilman, Dooley, &
Florell, 2006; Rand, Martin, & Shea, 2011; Seirup, &
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Rose, 2011) lagfianwasfigonadoanunmsiunanms
ﬁgwuaq@ia%%LLa:IaﬂluL%auam:mmsnﬁﬁéwm 9
fasatastunssonlaanitawuaslanluideay
(Ruthig, Perry, Hall, & Hladkyj, 2004; Solberg,
Evans, & Swgerstrom, 2009) ﬁﬂﬁ”’\amiﬁué’uﬁam%@
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