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ABSTRACT

This research was quasi-experimental research conducted to study the use of
group dynamics, with the guardians’ participation, on aggressive behavior reduction
among slum children. The sample group were children aged 9-13 who live in one of the
slums in Bangkok. The number of sample children was 30 and they were divided into two
groups: the experimental group and the control group, comprising 15 subjects in each.
Subjects in the experimental group participated in 12 group dynamics sessions. The group
meetings were held twice a week; each took 1 hour after school. The subjects in the
control group did do any special activities. The Aggression Questionnaire was the data
collection tool used. The data was analyzed by way of distribution, frequency, percentage,
means, Standard Deviation, chi-square, independent t-test and paired sample t-test.

The results showed that, after the intervention, the aggressive behavior
average pre-test scores of subjects in the experimental group were lower than the
aggressive behavior average post-test scores with a statistical significance of p-
value<0.05. From the comparison of the aggressive behavior average scores between the
experimental group and the control group it was shown that, the aggressive behavior
average scores of the subjects in the experimental group was lower than those in the
control group with a statistical significance of p-value<0.05.

From the results of this research, the Group Dynamics of the Aggressive
Behavior Reduction Program demonstrated a positive change in the experimental group.
It is suggested that parents, guardians, schools and communities apply this program to
solve problems, and to institute guidelines for reducing children’ aggression, self-control
education, enhancing their cognition values and appropriate behaviors, in order to further
develop themselves to be good citizen.

KEY WORDS :GROUP DYNAMICS / AGGRESSIVE BEHAVIOR / SLUM
CHILDREN
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CHAPTER |
INTRODUCTION

Background and Significance of the study

Child development is an essential base for the future. Such development
must simultaneously include the physical, social, emotional and intellectual aspects so
that the children will be growing up to be potential adults. However, at present, several
factors hinder the children to get the full potential development because the
circumstances have been changing while the children have lived in the environment
stimulating them to use the violence. Pissamai Viboonsawas (1) stated that, according
to Bandura’s belief, humans learn many things from other persons’ experience by
observing the outcome caused by their acts or behaviors.

At present, the children have chance of meeting the environment that
stimulates their aggressive behaviors inside or outside the family. The family where
the parents always have quarrels will cause the children lose the mental and emotional
security. When the children have confronted much stress, they try to exit this situation
by expressing the aggressive behaviors. If they do not receive the parents’ care, the
children may have aggressive behaviors to call for the parents’ attention (Sopa
Chapilmon, 1993 as cited in 2). Ducharme, Atkinson and Pouton (2000 as cited in 3)
noted that children from violent homes who might be at risk of committing violence
show a variety of emotional difficulties that include conduct problems, anxiety and
withdrawal, depression, and low self-esteem. Moreover atmostphere in their
community also influence to children’s behavior. As Dilulio (cited in 3) stated that,
grow up in an atmosphere of emotional poverty : without loving, responsible adults
who teach them right from wrong, in the extream, it is the poverty of growing up
surrounded by deviant, delinquent, and criminal adults in chaotic. This does not mean
that poverty is always associated with violence; rather poverty is one of a number of

risk factors that may increase the chances of aggressive behavior in some cultural
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contexts (4). Another important dominant driving the children to absorb violence
quickly is “media” as Huesmann et al. (cited in 3) believe that overexposure to
violence in the media has a desensitizing effect on young children. In the same way
Amornvit Nakorntap (5) revealed that “Today, there are a plenty of media presenting
violence, abducting, cursing, hitting, physical harming, self-harming and harming
others. According to the surveys, Thai children, at present, have watched TV for at
least 3-4 hours a day” The television programs containing the violent contents are
likely to persuade the audiences to use the aggressive behaviors in handling the
problems rather than other solving methods. Moreover, the persons showing the
aggressive behaviors in the media usually become the super-heroes, and they become
the model to be imitated by children. This statement was consistent with Amporn
Benjapolpitak (6) who stated that “As the children play the violent-content games,
they perceive and absorb such violence to be their habit. The subsequent problem is
that, after playing games, the children’s behaviors have been changing, that is, the
children lose the social skills, have not interacting with or not been interested in
surrounding people, focus on overcoming the games, do not obey the parents, etc.
Some children may act violently against their parents by jerking the parent’s arms,
hitting the parents if they are blocked by the parents to play games.”

Further, the children may absorb the violent behaviors outside the family;
for example, the school colleagues use the violence, the children are stressed by the
society by way of physical or mental attacks, etc. Sombat Tapanya (7) made a survey
for the bullying behaviors in schools in Thailand as compared with such behaviors in
other countries. It was discovered that Thailand was ranked second for the number of
bullying students. The bullying behaviors among students at the late primary school or
junior secondary school were high around the country; about 40% of students were
bullied for 2-3 times a month or over. The bullying occurred most frequently at Grade
4, but such behaviors have been decreasing at higher grades. Most aggressive
behaviors were in the form of verbal attack, e.g. mocking to feel shameful, abusing the
race or color.

The children have some proper behaviors by showing the aggressive
behaviors, either verbal or physical aggression while the caretakers cannot handle

those behaviors because they may have not enough time, have no knowledge and skills
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in handling child behaviors, or view that those behaviors are common. At present, a lot
of children have used the violence in interacting with surrounding people, and in
solving the problems until they have learning and have been more accustomed to the
use of violence finally, which finally triggers the offenses as seen in the news daily
posted. The survey results in the Children Surveillance Project done by the Office of
Narcotics Control Board (ONCB) showed that, at present, the children committed
40,000 criminal cases a year or over 100 criminal cases a day. The quarrel and
physical attack cases were on the second rank. The number of children falling in the
cycle of fighting is not less than 700,000 — 800,000 (5).

It is not easy to help highly aggressive children reduce their aggressive
behaviors. From studying the cure of aggressive behaviors, it is not correct that the
children show the aggressive behaviors freely without consideration. The right method
is that the children should have chance of imitating the proper behaviors of others,
either those at the same or different ages, of relieving stress by playing sports, doing
creative activities, and having role plays. The children should be motivated and
rewarded for not showing aggressive behaviors. Also, the adults do not support any
aggressive behaviors (8).

Caring for children’s behaviors helps the children behave as per the
guardians’ expectations. But, slums, most guardians have the hand-to-mouth living; so
their children have lived in the deteriorating environment. Some homes may have the
family problems; so the children have not been instructed and cared for fully. As a
result, the slum children are likely to have the aggressive behaviors or to separate from
the group (9). The aggressive behaviors are usually shown out in the forms of
violence, destruction of objects, attacking others’” body, and troubling the society.

The Researcher is interested in studying the sample group who is the slum
children aged 9-13. The children at this age could have the skill development easily,
absorb the value, culture and surroundings, and have self-development to the stage of
industry. The emotional and psychological as well as social development of children at
this age consists of self-concept, self-esteem, and psychological competence, which
are proper behaviors, which make them satisfied and accepted by the society (10).
Thus, if the children participate in the group to do activities together, those situations

would shape the children to control emotions appropriately, and to behave for
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acceptance in the group. Hence, the Researcher realizes that the children’s competence
should be fully promoted and developed by arranging the group-relation activities with
aims at adjusting their thoughts and behaviors, and at learning the techniques of self-
control and the techniques of turning the aggression to be the creativity. Also, the
member children would have chance in learning with each other, and simultaneously
developing the proper thought, value and behaviors so that these children have self-
improvement to be valuable humans and good youths and citizens of the country.

Question of the study

Does slum children aged 9-13 years old, who have been participated in the
Aggressive Behavior Reduction Program, would have aggressive behavior mean score
lower than before the participation.

Objective of the study

General Objective

This research project is committed to studying the impact of implementing
the Group Dynamics composed of anger management on reducing aggressive behavior

among slum children.

Specific Objective

1. To Compare the aggressive behavior mean scores within the subjects in
experimental group between before and after participation.

2. To Compare the aggressive behavior mean scores between the subjects
in experimental group and comparison group before the intervention.

3. To Compare the aggressive behavior mean scores between the subjects

in experimental group and comparison group immediately after the intervention.

Hypotheses of the study
1. After experiment in the Aggressive Behavior Reduction Program, the
subjects in the experimental group would have aggressive behavior mean score lower

than before the experiment.
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2. After experiment in the Aggressive Behavior Reduction Program, the
subjects in the experimental group would have aggressive behavior mean score lower

than the subjects in the control group.

Scope of the study

1. Sample Group:

The sample group in this study was 30 children aged 9-13 years old, who
have been lived in one of slums in Bangkok. They had been evaluated with the
Aggression Questionnaire and they got the score up to 50 percentiles.

2. Variebles:

Independent variable : Participating in the Group Dynamics.

Dependent variable : Aggressive behavior scores from the Aggression

Questionnaire.

Priority Agreement

1. Children who have participated in this research were asked for
cooperation from their parents and then signing consent forms which approved from
Mahidol University Institutional Review Board (MU-IRB).

2. Children in the experimental group have to participated in the Group
Dynamics not less than 10 times (from12times), the first and the last session must be

present.

Definition of Terms

Aggressive Behavior : Physical expression or verbal expression that
intentionally hurts another person physically or psychologically or action to cause of
damaged things. In this study, the researcher evaluated aggressive behavior as scores
from the Aggression Questionnaire of Thippawan Suthin (11)

Group Dynamics : The program activities comprise with stories, role
play, cases study, mimic situations and brain storming group. The reseacher designed
this program to develop attitude, value and reduction aggressive behavior, and based

on Emotion Intelligence’s principle and Peace Studies.
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Children : Children aged 9-13 years old, who have been lived in one of
slums in Bangkok.
Slum : A heavily populated urban area characterized by substandard

housing and squalor.

Benefit of the study

1. Will know the effect of group dynamics on aggressive behavior
reduction among slum children.

2. Children who have been participated this program will have experience
and skills in the anger management, and adjust in their living style.

3. Any institutions and other organization which work about child
development can adapt and bring this research process and methodology for practical

children in their control.
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CHAPTER I
LITERATURE REVIEW

The researcher reviewed the concepts, theories and related researches for
this study. The review of related literatures will cover the following topics:

- Concepts of Middle childhood development.

- Defining Aggressive Behavior.

- Factors related to aggressive.

- Concepts of Group dynamics.

- Concepts about the reduction of aggressive behaviors.

- Researches relating to reduction of aggressive behaviors.

Concepts of Middle childhood development

Middle childhood aged 6-12, the time during the elementary school years,
is a period of slower physical growth but faster intellectual development than what
occurred during the preschool years (12). These children capably use complex skills,
and learn appropriate cultural and social skills. Children’s work during these years will
develop to be Stage of Industry and will effect into adolescence (10).

1. Physical Development

1.1  Growth and Body Changes : Children grow more slowly

during the year of middle childhood. Girls and boys have similar growth patterns,
expect that girls tend to have more body fat and they mature a bit faster than boys.
Most children gain small motor skills and hand-eye coordination for writing, getting
dressed, tying shoes, and performing other tasks. If we look at chldren during this
time period, they appear thinner or slimmer because as they grow taller, their body
propotions change, muscles become bigger and stronger, and children can kick and
throw a ball fater than in earlier years (12). Children become more skilled in

controlling their bodies, gross motor and fine motor, and sensory. Whatever activities
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children choose, such as the puzzle games and creative plays, they will lead to greater
coordination (13).

1.2 Brain Development : Regular proper nutrition, health care and
adequete sleep, a child’s brain and nervous system will develop by both progressive
myelination and regressive pruning processes. Neglect, sensory deprivation,
maltreatment, trauma, and being underfed have long term deleterious consequences for

normal brain development and adult potential (Perry,2002 cited in 12).

2. Cognitive Development

Piaget’s Period of Concrete Operations, means an integration of the
powerful, abstract, internal schemas such as identity, reversibility, classification, and
serial ordering. Consequently, during this period, children still have difficulty dealing
with remote, future, or hypothetical (or abstract) matters. As is true of other cognitive
abilities, children acquire some conservation skills earlier, some later. Conservation of
discrete quantities (number) occurs somewhat before conservation of substance.
Conservation of weight follows conservation of quantity and is in turn followed by
conservation of volume (12).

Moral Development : Piaget provided a two-stage theory of moral

development. The first stage that of ‘Heteronomous morality’, arises from the unequal
interaction between children and adults. During the preschool and early elementary
school years, children are immersed in an authoritarian environment in which they
occupy a position decidedly inferior to that of adults. Piaget said that in this context
children develop a conception of moral rules as absolute, unchanging, and rigid.

As children approach and enter adolescence a new stage emerges in moral
development -the stage of ‘Autonomous morality’, arises from the interaction among
status equals- relationships among peers (12).

Kohlberg identified six stages in the development of moral judgment.
These stages were grouped into three major levels (14).

Level 1 - The Preconventional level : Kohlberg’s first two stages of moral
development. Moral reasoning is based on the assumption that individuals must serve

their own needs.
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Stage 1 Heteronomous morality : Morality derives from power
and authority.

Stage 2 Individualism and instumental purpose : Morality
means looking out of yourself.

Level 2 - The Conventional level : Kohlberg’s third and fourth stages of
moral development. Moral reasoning is based on the view that a social system must be
based on law and regulation.

Stage 3 Interpersonal Conformity : Morality means doing
what makes you liked.
Stage 4 Law and Order : What’s right is what’s legal.

Level 3 - The Post conventional level : Kohlberg’s final stages of moral
development. Moral reasoning is based on the assumption that the value, dignity, and
rights of each individual person must be maintained.

Stage 5 Social Contract : Human rights take precedence over
laws.

Stage 6 Universal Ethical Principle : Morality is a matter of
personal conscience.

Understanding Emotion : Anger is an emotion that is frequently associated

with acts of aggression. Boys and girls are equally likely to experience the emotion of
anger, but they are socialized to express anger differently. Research on gender and
aggression reveals that boys are more likely than girls to react aggressively when they
become angry, and this finding occurs across age levels, ethnicity, and socioeconomic
status. One of Buntaine and Costenbader’s major findings was that urban children
reported a significantly higher level of total anger than children from suburban or rural
schools (12).

3. Social Development

During the middle years, friendships take on enormous importance for
children, and social relationships continue to make a significant contribution to
personal wellness from childhood through old age. Social relationships are necessary
for the child to gain experience in learning about others’ points of view and to develop

in interactional skills, such as communication, perspective taking, reciprocity, and
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conflict resolution. They contribute to the child’s sence of security and connectedness,
and foster the development of the self-concept. Children who are unpopular with peers
have their own distinctive traits :

1)  social isolates are physically listless, lethargic, and
apathetic (or they might be experienceing a periodic chronic illness)

2)  some children are so psychologically introverted, timid,
and withdrawn that they have little contact with peers.

3)  children who are overbearing or aggressively hostile are
described by their peers and teachers as noisy, attention-seeking, demanding,
rebellious, and arrogant.

Significantly, early peer rejection in the first two months of kindergarten
forecasts less favorable school perceptions among youngsters, higher levels of school
avoidance, and lower performance levels. Children who experience early rejection are

likely to experience serious adjustment problems in later life (12,15).

Defining Aggressive Behavior

Guerin and Hennessy (4) define aggression is a variety of things that
people do that cause physical, psychological and/or emotional harm to one another.
These can include spreading nasty rumours about someone, deliberately excluding
someone from group, name calling and teasing.

Sailor (16) refers aggressive behavior is any act that intentionally hurts
another person physically or psychologically. Two common types of aggression are
reactive aggression and proactive aggression. In reactive aggression, a child is
responding defensively and with a show of anger to a perceived provocation. In
proactive aggression, the child often has a goal in mind and may not show overt signs
of anger.

Aggression is often defined as behavior that is intended to cause harm to

persons or property and that is not socially justifiable (14).

Factors related to aggressive
Catalysts of childhood violence that should be considered

1. Biological Variables
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1.1 Hormones - Testosterone and serotonin can trigger
aggressive bahavior. Some studies have found that boys rated as more aggressive by
their peers have higher-than-average levels of testosterone. The fact that males in all
cultures of the world are more aggressive than females certainly suggests that
hormones play some role in the development of aggression, however people without
chemical imbalances may be violent. According to Lipsitt (cited in 3), lower levels of
serotonin seem to in hibit aggression and impulsivity. The need to understand
biochemical reasons for violence suggests the positive benefits of a complete physical
examination before treatment begins for children experiencing behavioral problems
(3,14).

1.2 Genes — There is evidence that genes do play a role in
human aggression. Numerous studies of adult twins have reported more similar levels
of aggression among identical (monozygotic) twins than among fraternal (dizygotic)
twins or other siblings. Moreover, genes have a stronger influence on aggression than
on other forms of antisocial behavior, such as delinquency. In addition, they play a
stronger role during childhood and adulthood than during adolescence, when
environmental factors matter a great deal (14).

1.3 Temperament — One manifestation of genetic effects is
temperament. Some babies are born with difficult response styles. They fuss, cry, and
are more demanding than other infants of the same age. This personality dimension is
quite stable across childhood, prompting researchers to investigate whether it bears
some relation to the development of aggressive behavior. As children move into the
preschool years, other temperament dimensions, such as impulsivity and poor
regulatory control, become predictive of later aggressiveness. Children who are highly
impulsive during early childhood are more likely to engage in fighting and
delinquency during early adolescence, aggression and criminal activity during late
adolescence, and violence in adulthood. One possibility, early temperament
dimensions be predictive of later antisocial behavior, is that a difficult early
temperament reflects an underlying problem that is stable and manifests itself in
different ways at differenct ages. Another possibility is parents may either directly or
indirectly communicate to such children that they are difficult, which may motivate

the children behave in ways that match parental expectation (14).
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2. Sociocultural and Family Variables

Children grow up in complex environments extending from the immediate
family and school to the neighbourhood, city, culture and country. Social and
situational factors are very important determinants of aggressive behavior.

2.1 Family Processes - The way in which the family provides
structure, limit setting, and discipline can greatly influence the development of
behavioral problems in children. For social-learning theorists, this finding suggests
that two processes may be at work in these situations. First, the parents may be
modeling aggressive behavior to their children, who go on to imitate what they see.
Second, these parents may be interacting with their children in ways that actually
promote aggression. When parents are harsh and use disproportionate violence to
discipline their children, children come to believe that physical violence is a normal
way of expressing love. It also teaches children that physical aggression is an
acceptable way of resolving problems (3,14). Family poverty may influence parents’
disciplinary practices, their ability to successfully supervise their children’s activities
and the nature of the attachment relationship between parents and children (4).
Ducharme, Atkinson, and Poulton (cited in 3) note that children from violent homes
who might be at risk of committing violence show a variety of emotional difficulties
that include conduct problems, anxiety and withdrawal, depression, and low self-
esteem.

2.2 Neighbourhood poverty - Neighbourhood poverty also
influence children’s behavior, as children get older, living in an area with high rates of
crime and the presence of neighbourhood gangs and drug abuse may have a direct
impact on them. Older children may be more likely to witness violent crime or to
know someone who has experienced the effects of violence. It may increse children’s
changes of meeting peer groups who engage in antisocial activities and becoming
involved with those activities (4).

2.3 Peer Ralations — Aggressive children often have poor
interpersonal skills, and aggression runs high among unpopular, rejected children. The
researchers identified a group of boys and girls in the fourth and seventh grades as
very aggressive, based on reports from their teachers, principals and counselors. The

results proved aggressive individuals were just as likely to be members as those who
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were nonaggressive. Children high in aggression often tended to hang around together,
forming their own clusters. And aggressive children had just as many peer
nominations as best friend as did nonaggressive children. The widely held belief that
aggressive behavior automatically sentences a child to a life of social isolation is
clearly overstated. Many aggressive children have networks of friends who are similar
to themselves. Although these clusters may encourage and thus perpetuate antisocial
behavior, they also appear to peovide friendships and social support. Thus, although
many aggressive children may fail to develop good interpersonal skills and may be
rejected by their peers, some are socially competent enough to make and maintain
friends (14).

3. Television violence

The most obvious effect is that children imitate the violent acts they see.
They learn new forms of behavior by watching aggression on television. They are
especially likely to do so when the violence is performed by the “good guys” and also
when the aggression successfully achieves its purpose and at the same time find a
justification for that behavior (because the victim deserved it). It is also possible that
watching television heros who don’t experience any negative consequences of
aggressive behavior may reduce children’s expectations of negative consequences of
their own aggressive behavior (4,14).

Coie and Dodge (cited in 4) conclude that when the level of aggression of
the children is controlled statistically, a child who is very aggressive and a child who
has low levels of aggression watch substantial amounts of aggression on television,
both will show increases in their levels of aggression.

The mass culture may tend to reinforce an aggressive and hostile style of
personal interaction that the child is in the process of developing. (3) Lipsitt (cited in
3) thinks that the portrayal of life in the media as wealthy, glamorous, and exciting
creates a perception of the gap in lifestyles between the child and the characters

portrayed can lead to anger, frustration, and deviant acts.
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Learning aggressive responses

We know that children learn aggressive responses when they observe them
in adults, older children, their sporting heroes and their television heroes. These
aggressive models seem to influence children’s behavior in a number of ways. Firstly,
they can teach the child a new form of aggressive behavior such as name-calling.
Secondly, they can influence children to believe that it is acceptable to behave in that
way, that nothing bad will happen as aconsequence. Thirdly, this behavior can produce
emotion arousal in the onlookers; thus the children can themselves begin to feel angry

because of the behavior they are observing in the parent.

Concepts of Group Dynamics

Definiting Group Dynamics

According to Cartwright D. and Zander A. (17) Group Dynamics is The
Participation of members in decisions, and the gaind both to society and to individuals
to be obtained through cooperative activities in groups and comprises with set of
techniques, such as role playing, buzz-sessions, observation and feedback of group
process, and group decision.

According to Tissana Kammanee (18) Group process is procedure,
method. Behavior and relationship occur during the process continues, and make
efficiency in group; good in tasks , good in feeling and relationship with upon factors
and conditional in each group.

According to Ladda Kwanmuang (cited in 19) Group process is mean the
process which develops the students about their deficient attitude, value and behavior
which need to improve with group dynamics’s activities. As the occasion for students
to understand their needs and the other’s need also. So students can adjust themselves
to live among their environment.

Barker et al. (20) refered the group dynamic is a collection of individuals,
who meet in face-to-face interaction over a period of time, generally with an assigned
or assumed leader, who possess at least one common characteristic, and who meet

with a purpose in mind.
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According to Deutsch (cited in 17), A psychological group exists to the
extent that the individuals composing it perceive themselves as pursuing promotively

interdependent goals.

Goals in groups (20)

A goal is defined as the objective, or result, that a group or an individual
seeks to achieve. Goals may vary considerably, depending on the nature of the group,
the physical environment and social climate in which the group functions, the personal
needs of individual members, and a multitude of other factors.

1. Personal Goals

- Conscious personal goals are persued with varying degrees of
intensity, depending upon the level of commitment to their achievement.

- Unconscious personal goals : Sometimes personal goals are
considered at an unconscious level. We seemingly just try to achieve such personal
goals out of habit, without much awareness that we even seek an objective.

2. Group Goals

- Achievement Goals : There are many other behaviors that help
group members reach their achievement goals. The extent to which members attain
their achievement goals for the group will depend substantially on their ability to pool
their ideas freely, make significant contributions willingly, reconstruct and summarize
their ideas effectively, and accept compromise objectively. Additional skills also are
needed by groups if they are to accomplish their achievement goals.

- Group Maintenance Goals : Working on an achievement goal in
the presence of other people requires attaintion to interpersonal obstacles that are a
function of both the goal and the presence of others. Maintenance goals have been
related to the climate of the group and refer to the kind of relationships that exist
among the various members of the group. The most common kind of group

maintainance goal is to keep the group together.

Effective Factors for Group
1. Group Size Kompetch Chatsupakul (21) has defined that group size

can be effective to nature of interaction in group, the group size might not over than
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15 participants. According to Barker et al. (20), In most small groups the upper limit
will be about 15, the maximum size depends on the maturity of the group, the style of
leadership, the personalities of group member, and a variety of other variables.

2. Time Period According to Mahler (cited in 19), the group meeting
should be present once a week and the program duration to 10 session. Trotzer (cited
in 22) has suggested that duration of group dynamics sessions is about 1 hour to
1%;hour related to the intensity of group involvement and growth.

Group Leader

Leadership is a property of a group while to others it is a characteristic of
an individual. To those who emphasize the group, leadership may be synonymous with
prestige, with the performance of activities important to the group, with an emotional
relationship between the leader and the group. To those who stress the individual,
leadership may mean the possession of certain personality characteristics such as
dominance, ego-control, aggressiveness, or freedom from paranoid tendencies. (20)

The three styles of leadership that have been investigated include. (17)

1. The democratic : generally conceived to be a “guide”, not a
“controller”, the democratic leader encourages group discussion, usually through the
use of questions. Tasks tend to be determined by the group and divided according to
individual abilities and preferences.

2. Autocratic or authoritarian leader : generally make dision themselves
and often give orders.

3. Laissez-faire leader : this style implies that the leader leads by not
leading at all. Essentially, a laissez-faire leader performs leadership functions only

when asked to do so by the group.

Group Dynamics Principles

1. Because conscious personal goals will guide your behavior in a small
group and influence the responses of other members to you, you should continually
evaluate them and be aware that they may influence the work of the group either
negatively or positively (20).
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2. There are several advantages of using groups over individuals for
decision making: (20,21)

2.1 A common understanding and information base will be achieved
by participants.

2.2 A group setting provides an environment that legitimizes a
variety of view points.

2.3 A group is capable of producing a greater quantity and variety of
ideas than the individual.

2.4 A commitment to action can be born of teamwork, arguing,
building of alternatives, and movement toward choice.

2.5 The give-and-take of open discussion can tap the group’s natural
creativity.

3. Active listening is listening with your attitudes, beliefs, feelings, and
intuitions. Passive listening is absorbing messages without critically evaluating them
or making the effort to understand or remember them.

4. Effective listening helps to shorten meetings, increase group member
morale, improve accuracy, and raise productivity.

5. Group members may communicate feelings such as consolation,

encouragement, emotional support, or happiness through touch.

Group Dynamics Techniques

1. Game : Any game which can be a means for learning and also have a
set of clear rules. Playing game is useful for enhancing creativity and can be practised
effectively for problem-solving (18).

2. Role Playing : During the role play, participants are asked to assume a
role based on how they think another person would act or feel. Role playing allows
members to experience dimensions of a problem or sensitive issue that may have been
overlooked or approached from a different point of view (18,20).

3. Case Study Discussion : This Techinique helps participants analyze and
dissuss the focusing case. A person can share and express his or her opinion in the

group (20).
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4. Acting or Dramatization : Participants’ knowledge on the character is
increased in situation, issue or crisis. Facilitating function for specific cognitive

process made easier through action (20).

Concepts about the reduction of aggressive behaviors

1. Concepts of Peace Education

The concept of peace education is established to prevent and resolve the
violence for the peaceful living, to realize and understand the differences and
variation, to have the efficient team-based working, and to help the teachers handle the
classes better. Peace education is not only the inter-personal peace development or the
relationship between people and the environment; it also shifts the people’s mind. It
deems the development in the domains of mind, society and spirit in children (23).

Indeed, peace, as a positive experience of unity within oneself and with
others, is demonstrated through mutual understanding, appreciation of diversity, and
collective commitment to developing the caring and competence that are vital to the
service of humanity (Danesh, cited in 24). For students fortunate to learn within a
culture of peace, the ways of peace will come naturally. Students will learn how to
identify with peace; how to reject violence as a means for solving problems; how to
understand the root causes of conflict; and how to prevent and solve problems by
peaceful means, such as respectful dialogue and negotiation. To be sure, students who
learn the ways of peace in school are likely to become peace-builders in the world —
accepting responsibility and extending a culture of peace to all levels of life and
society (24).

Goals of teaching the peace education (23)

Peace education should be based on the teaching that allows the children to
have the direct experience or to have the participatory learning by using various
examples like community study projects, or on the settlement of conflicts. Peace
education has several aims, e.g. understanding the nature and root of violence and the
impact to victims and persons who commit violence conduct so that the children know

how to distinguish the bias, and to increase self-esteem and respect to others.
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Peace education helps prepare the children to have skills in settling
conflicts, problem-solving skills, sharing and cooperation, mutual decision-making,
analytical and criticism skills, positive emotional expression, creative self-expression
because the children could imagine their future life, and work on their visions and for
further goals.

Pursuant to various purposes of peace education, in respect with levels of
development and skills to be rooted, the innovation of teaching peace education is,
thus, placed in the form of curriculum with an aim at acquiring the peace education at
various levels; for example, the development of peace within subject to the curriculum
of promoting self-esteem, the development of peace between based on the curriculum
of providing knowledge and information about disadvantages of student gangs’
quarrels, or on the curriculum of settling conflicts, friend-help-friend group, measures
of suppressing violence between children, as well as on the curriculum of multi-
cultural studies. For the development of peace and environment, it is based on the
curriculum of environmental studies and in-depth ecology.

This may be concluded that the peace education consists of multi-level
goals; therefore, the innovation should be selected or the arrangement of teaching and
learning activities should be supported to acquire the outcome at all levels. What
should be concerned is that peace should be created from inner, that is, the children
should be taught to know themselves, to have self-love, consciousness, and sufficiency
in life or it is called “peace within”. Such peace, then, is expanded to surrounding
people, that is, the students have care, sympathy, forgiving, which deem “peace
between” that leads to self-concept that they are a part of nature, recognize the
outcome of acts affecting the surroundings, do not destroy the environment, that is, the

students have “peace and environment” finally.

Direction of teaching the peace education (23)

Most teaching of peace education has focused on the eradication of
conflicts, team-based working, understanding emotions of oneself and others, practice
of communication skills, handling with anger, and integration of conflict eradication,
which are inserted in the school curriculum and culture. Thus, the peace education

patterns are diverse.
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Starting the peace education in a school should not be limited at the learning activities
in class only, but it should also be rooted as the school culture. This is an important
factor enabling the children to practice the peace education skills in the daily life, and
provoking the habits of peace lovers, which will be developed to be the sustainable

personalities.

2. Concepts of emotional quotient (EQ)

EQ is an intrapersonal emotional management and self-emotional
management in the interpersonal relationship. EQ is the quotient or use of emotions to
respond to the working targets and daily life.

Goleman D., (25) defined EQ as an ability in awareness of self-emotional
and others’ emotional to motivate oneself, manage one’s emotions and emotions
which are effected from relationship.

Therdsak Dejkong (26) defined the emotional intelligence as an ability in
being aware of oneself, perceiving and understanding others’ thinking, being inspired
and tolerant to meet the target, and in handling with emotional conflicts in oneself.

Vilasluck Surevallee (26) defined EQ as an ability in self-awareness and
self-emotional control, in having the work motivation to attain achievements, in
knowing how to create relationship with others, in understanding others’ emotions,
and in having sympathy.

Ekkachai Julajaritt (27) defined the Thai-wisdom emotional quotient as
knowledge and ability in making a good emotion by trying to have consciousness in
caring of one’s thought to have good thought, and to purify one’s mind, which results
to good physical, verbal and mental acting.

Peter Salovey & John D. Mayer (cited in 28) defined the emotional
quotient as one’s ability in being aware of thought, affections and emotional condition
of oneself and others. Apart from monitoring and controlling, one should know how to
distinguish and use such information for the benefit of directing one’s thought and
acts.

Bar-On (cited in 28) defined EQ as a series of personal abilities in respect
with emotions and associations, which take effect to one’s achievements in fighting

against the requests and tension from the environment.
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Importance and benefit of EQ (28)

EQ is to learn and to know one’s emotions and affections, to be conscious
and wit to the causes and variance of one’s emotions. EQ is the learning, intra-
individual talk, emotional management, emotional condition, habits that give benefits
to all parties, and creation of good and creative motivation for oneself. Therefore, EQ
is to take one’s emotional quotient for the interpersonal relations, either in forms of
communications, human skills, understanding others, empathy and a sense of
proportion or the balance of reason and emotion.

The application of the EQ principle to the daily life and working will be
extremely useful for everyone. For example,

1) Emotional development, child personalities

EQ takes roles in shaping the desirable personalities, creating the
emotional maturity, creating an ability of good adaptation and solving of stress and
pressure in life and competitions.

2) Communications, expression of personal emotions

These can be done rightly at the right time and with sympathy. An EQ-
driven person can smile although he feels sad, listen to other persons’ problems
intentionally, and does not feel distinguished from the nature and his own life.

3) Understanding of the life of oneself and others

EQ is to study the insight, to look inner before understanding others. When
one understands oneself and others, the interaction will aim at using one’s competence

fully.

Brain functioning originating 1Q and EQ (28)

Goleman believes that teaching persons to enhance the emotion
intelligence competencies is different from other teachings of brain skills and
professional techniques in which the quick learning occurs by using Neocortex to
connect and understand all information obtained. But, EQ is another learning of brain
that is complicated and copes with thinking habits, feelings, and reactions in persons,
which have been accumulated for years. EQ can be developed once the bad behaviors
or habits are deleted (unlearn) before placing the desirable behaviors (relearn).
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The development of EQ needs the time of practice under the experience
and good motivation for changes. It deems a function of the emotional brain,
especially Amygdala, which is believed a center of memory regarding emotions and
reactions on emotions and perception of emotions, which lead to the fight-or-flight

responses in various situations.

Emotion Management (29)

The emotion management steps help students recognize anger cues and
triggers and use positive self-statements and stress-reduction techniques (e.g.,counting
to 10) to prevent the onset of uncontrollable angry feelings. Next,they apply the
problem-solving strategy as a verbal mediation technique to solve the problem. Later,
they reflect on the anger-provoking incident. The steps are as follows

- How does my body feel?

- Calm down : Take three deep breaths, Count backward slowly, Think
calming thoughts, Talk to myself.

- Think out loud to solve the problem.

- Think about it later : Why was | angry?, What did | do?, What worked?,
What didn’t work?, What would I do differently?, Did | do a good job?

Teaching the emotion intelligence competencies to persons could promote
these following skills (30):
1. Awareness of self and others.
- capacity to learn and identify one’s emotions.
- capacity to understand cause of feeling.
- capacity to discriminate between feeling and action.

2. Approval of self and others.

good attitude toward oneself, school and family.

capacity to manage stress.

decreased of social anxiety and lonesome.

capacity to understand other’s vision.

decreased of empathy to other.

3. Mastering self-responsibility.
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known how to manage with anger.

decreased disruptive behavior, arguing and bullying in classroom.

capacity to express anger appropriately.

decreased aggressive behavior and self-destructive.

4. Finding personal meaning.
- capacity to analyze and understand about relationship.
- capacity to solve the relationship problem.
- have assertive behavior and communication skill.

5. Valuing honesty and ethics.

be nice and get closer with friends.
careless to other.

get more social skills.

shared and helpful.

be democracy while dealing with other.
Researches relating

Thippawan Suthin (11) compared the efficacy between Cognitive
Behavior Modification Model and Self Monitoring on reducing aggressive of 30 male
students, ages 13-15 years old, were studying in a secondary school in
Nakornsritammarat province. The subjects were randomly assigned into 3 groups 1)
the Cognitive Behavior Modification Model group, the subjects were trained to
analyse behaviors, manage anger, self-talk, and thinking consequence effects. 2) the
Self Monitoring group, the subjects were trained to observe and record their own
behaviors. 3) the control group with 10 subjects in each group. The program duration
to 10 session in 6 weeks. The aggressive behavior of all groups were observed in the
classroom during baseline treatment and follow up periods. Self-report on aggressive
behaviors were collected before, immediately after treatment, and 3 weeks after
treatment. Result showed that the subjects in the cognitive behavior treatment group
had self-report scores on aggressive behaviors during treatment and follow up periods
statistical significantly lower than baseline period (p<.05). However, the observed
scores showed that aggressive behavior during treatment significantly lower than

baseline period (p<.05), but no differences shown in the follow up period.
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Putchaneporn Samarnmit (31) examined the efficacy of the Cognitive-
Behavioral Program. Subjects were 20 aggressive junior high school students, 12-15
years old. They were divided into an experimental and a control group. The
experimental group subjects participated in the Cognitive-Behavioral Program which
consisted of 10 sessions, 50 minutes per session, over five weeks. The finding of the
study revealed that after participating in the program: 1) the subjects in the
experimental group had an aggressive behavior mean score lower than before, 2) the
subjects in the experimental group had an aggressive behavior mean score lower than
the subjects in the control group, and 3) in the follow-up period, the subjects in the
experimental group had an aggressive behavior mean score lower than before.

Raviwan Kaewkongthong (32) studied the assertive training could
decrease the aggressive behavior of Youths in Pakkred Boy’s Home, Nonthaburi.
Subjects were 16 youths, 14-18 years old and gained high scores on Aggressive
Behavior. They were randomly devided into the experimental and control group. The
experimental group attended 12 sessions of assertive training program, twice a week
for one and a half hour per session. After participating in the program, the
experimental group showed the significant decrease in their aggressive behavior and
also increase in their assertive behavior at the .01 level. The experimental group
gained lower aggressive behavior scores than control group at the .01 level

Duangporn Tantitammanon (33) studied the effect of assertion by Kelly
concept to decrease aggressive behavior of 16 students in Mathayom-suksa3. They
were randomly assigned into the experimental and control groups. Each group
consisted of 8 students. It was found significantly effective in the experimental group
decreased aggression more than a control group after given training at the level of .001

Nootkana Naipinit (34) produced, developed and analyzed an anger
management program by comparison of scores in anger, anger-out, anger-control and
self-esteem of youths who resided in Ubekha training school. The subjects was 24
youths, they were randomly divided into an experimental and control group, 12 youths
each. The experimental group attended 10 sessions of an anger management program
while the control group received an anger management handbook. The tests used
included An Anger and Anger Expression Inventory and A Self-Esteem Inventory.

The results showed that after participating in the program and follow-up time, the
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experimental group gained lower scores in anger and anger-out than the control group,
but no significant increase for anger-control and self-esteem scores was recorded.
After participating in the program, the experimental group showed a significant
decrease in scores of anger and anger-out and increase in scores of anger-control and
self-esteem compared with before participation in the program.

Kornvida Srisupa (35) studied the effect of the enhancement of emotional
intelligence based on goleman’s concepts on reduction of aggressive behavior and
violence of student in Pratom-suksa6. The results showed that after the experiment, 1)
mean score of emotional intelligence of the students was higher than before
experiment at the .05 level of significance 2) mean score of aggressive behavior and
violence of the students from evaluated by student, teachers and parents was lower
than before experiment at the .05 level of significance.

Padua LA. (36) examined the effects of an intervention program on at risk
middle school students. The subjects was ten 7" grade students, they were provided
social skills and the Pipple Effect Program (a media-based software program that
interacts with students to improve school behavior) for 12 session. Overall findings
revealed that intervention programs were effective in helping to change the positive
attitudes that students had toward aggression as well as the behavior of at- risk
students. Furthermore, students, intervention staff members, parents and teachers had
very positive perceptions towards the success and effectiveness of the intervention
program in improving the overall attitudes and behaviors of at risk students.

Wilson SJ., Lipsey MW. (37) studied the effectiveness of school-based
psychosocial prevention programs for reducing aggressive and disruptive behavior
was synthesized using meta-analysis. 249 experimental and quasi-experimental studies
of school-based programs with outcomes representing aggressive or disruptive
behavior were obtained. The most effective approaches were universal programs and
targeted programs for selected children. The mean effect sizes for these types of
programs represent a decrease in aggressive or disruptive behavior that is likely to be
of practical significance to schools. Different treatment modalties (e.g.behavioral,
cognitive, social skills) produced largely similar effects.

Simon TR. et al. (38) studied the ecological effects of universal and

selective violence prevention programs. The subjects was the 6™ grade students from
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37 schools (N=5,581) were randomized to 4 conditions 1) a universal intervention that
involved implementing a student curriculum and teacher training, 2) a selective
intervention in which a family intervention was implemented with a subset of students
exhibiting high levels of aggression and social influence, 3) a combined intervention
condition, and 4) a no-intervention control condition. Analyses of multiple waves of
data from 2 cohorts of students at each school within the grade targeted by the
interventions revealed a complex pattern. There was some evidence to suggest that the
universal intervention was associated with increases in aggression and reductions in
victimization; however, these effects were moderated by preintervention risk. In
contrast, the selective intervention was associated with decreases in aggression but no
changes in victimization. These findings have important implications for efforts to
develop effective violence prevention programs.

Daunic AP. et al. (39) studied classroom-based cognitive-behavioral
intervention to prevent aggression. Researchs have found that cognitive strategies can
decrease student disruption/aggression and strengthen prosocial behavior. The subjects
were 165 fourth and fifth grade students at risk for behavior problems. They found
significant positive treatment effects on knowledge of problem-solving concepts and

teacher ratings of aggression.



Fac. of Grad. Studies, Mahidol Univ. M.Sc. (Human Development) / 27

CHAPTER I
METHODOLOGY

“The Effect of Group Dynamics on Aggressive Behavior Reduction
Among Slum Children” was the quasi experimental research design of pretest-posttest
control group which was approved from Mahidol University Institutional Review
Board (MU-IRB).

Samples

Samples in this research lived in one of slums in Bangkok. Thirty children
were selected by the purposive sampling technique. The “inclusive criteria” were:

1. 9-13 years old.

2. No report of mental disorder.

3. Children who have participated in this research were asked for
cooperation from their parents and then signing consent forms.

4. Aggressive behavior score from the Thippawan Suthin’s Aggression

Questionnaire was employed for being a tool of measurement.

Research Instruments

1. Aggressive Questionnaire

Aggressive Questionnaire is a self-report questionnire developed by
Thippawan Suthin (1996), based on concepts of Berkowitz, Buss, and Bandura. This
Questionnaire was the 5-rating scale standardized, comprising 58 questions and

reliability was 0.86 in overall.
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Example of the Aggressive Questionnaire:

Pattern of Expression Always Often Sometimes | Seldom Never

1. Whenever | have conflict

with my friend, | argue to win.

2. If somebody hits me, | hit
back.

2. Intervention Instrument

Group Dynamics on Aggressive Reduction Program based on Emotional
Intelligence and Peace Education concepts were consisted of 5 instructions as
following.
Awareness of self and others.
Approval of self and others.
Mastering self-responsibility.

Finding personal meaning.

a b w0 N

Valuing honesty and ethics.

For activity arrengement ,12 sessions were provoded and group meetings
were hold twice a week, within 1 hour each since November 27, 2009 to January 15,
2010.

Group Dynamics on Aggressive Reduction Program

Session Objectives Activities

1 1. To make good relationship. - Orientation.

2. To inform the objective, role and | - Free Drawing.
advantages of joining the group, and to set | - The Interviewer.

some ground rules. -Tale of adventure in

3.To facilitate the participants’s self- | jungle.

awareness.
2 1. To facilitate the participants’s self- | - Guess emotions.
awareness. - Draw along the music.

2. To facilitate the participants to
understand their emotions and recognize the

influence of thoughts upon emotions.
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Session Objectives Activities

3 1. To facilitate the participants’s self- | - Superstars.
awareness. - How do you feel if...?

2. To facilitate the participants to | - Hand made diary.
understand their emotions and recognize the
influence of thoughts upon emotions.

4 1. To facilitate the participants to | - Blind walking.
understand the others’s emotions and t0 | _ comics columnist.
train them to have empathy. hould we do?

2. To facilitate the trust of each other in the | ~ How should we do?
group.

5 1. To facilitate the participants to explore | - Getting to know “Anger”
themselves when getting angry. - Memory of recent anger.
2. To facilitate the participants to solve the | - Anger Management
problem in anger situation.

6 1. To train the participants to control their | - “Writing on the sand”
emotions and expressions. Story
2. To train the participants to have more )

_ _ “Read it carefully”
concentration and relaxing.
Games

7 1. To train the participants to control their | - “Learning from Hole
emotions and expressions. Punch” Story
2. To train the participants to have more )

_ _ - Relaxation
concentration and relaxing.

8 To train the participants to have | - Gesture games
empathically and constructively | - Creative communicating
communicating skill. skill

- Drawing on back game

9 To train the participant to endure for waiting | - Case Study

and coping with disappointment. - Built up condo
- Taking turn
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Session Objectives Activities
11 1. To enable the participant to respect the | - “High Tower” Game
other’s value. - Sending Love
2. To train the participant to have altruism
and helpness.
12 1. To enable the participant to have postive | - Ambiguous Pictures

thinking skill.
2. To enable the participant to respect the

differences.
3. To review all practiced skills and evaluate

the group activities.

- Growing the plant

Research Design

This is a quasi experimental research using control group, pre-test post test

design.
Group Pre-test Program Post-test
E T1 X T2
C T1 - T2
E = Experimental group
C = Control group
T1= Pre-test
T2 = Post-test
X = Group Dynamics on Aggressive Reduction Program
- = Nointervention
Procedures

Procedures of research and data collection were conducted as follows :
1. The researcher created and developed Group Dynamics on Aggressive

Reduction Program which was based on Emotional Intelligence and Peace Study
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concepts. Content validity was verified by three experts : an occupational therapist, a
psychologist, an educator. Then the researcher adapted and adjusted the program.

2. The researcher asked for administered commitment from Mahidol
University Institutional Review Board (MU-IRB).

3. Sample selection was performed step by step as follows:

3.1 Surveyed aggressive behavior of slum children by using
Aggression Questionnaire and calculated Mean and Percentiles rank.

3.2 Selected the students who had score equal to or higher
than 50 percentiles.

3.3 The 30 sample subjects were classified into
experimental and control group by frequency matching (15 subjects each).

4. Surveyed their community, asked their parent about general
information and children’s aggressive behavior.

5. Subjects in the experimental group participated in the Group Dynamics
on Aggressive Reduction Program for 12 sessions. Group meetings were twice a week,
within 1 hour. Subjects in the control group were prohibited do any special activities.

6. Assessment aggressive level by the Aggression Questionnaire to

experimental and the control group subjects on the last day of the intervention.

Data Analysis
Data collected from 30 subjects was analyzed with the Statistical Package
for the Social Science for Windows (SPSS/FW). As follows:
1. Descriptive Statistics : Data were analyzed and shown in frequncy
distribution, percentage, mean, standard deviation and chi-square test.
2. Analytical Statistics :
2.1 Independent t-test was used to analyze the difference of
the mean score between the experimental and control group before the experiment.
2.2 Independent t-test was used to analyze the difference of
the mean score between the experimental and control group after the experiment.
2.3 Paired t-test was used to analyze the difference of the

mean score for pre-test, post-test in the experimental and the control group.
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CHAPTER IV
RESULTS

This research used a Quasi-Experimental Research Design of Pretest-
Posttest Control Group to study the effectiveness of the effects of group dynamics to
reduce aggressive behavior among squatter children. The studied sample had been
divided into two groups: experimental and control groups. Data were collected from
15 subjects in the experimental group who completely attended the program and 15
subjects in the control group were analyzed by using the Statistical Package for Social
Sciences for Windows (SPSS/FW) and the results were presented in tables and

descriptions as follows:

Part 1 General data of sample

1.1 General data of the experimental group and the control group.

1.2 General data about parents of the experimental group and the control
group.

1.3 Category of aggressive behavior levels of the experimental group
and the control group.

1.4 Testing the difference of general data between the experimental
group and the control group.

1.5 Testing the difference of general data about parents between the

experimental group and the control group.

Part 2 Hypothesis testing results

2.1 Comparison of the aggressive behavior mean scores after
intervention between the experimental group and the control group.

2.2 Comparison of aggressive behavior mean scores between before and

after intervention of both experimental and control group.
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Part 1 Descriptive General data

Table 1 General data of the experimental group and the control group.

General Data Group
experimental control
n=15 n=15
amount  percentile amount percentile

1. Gender

- Male 9 60.00 7 46.70

- Female 6 40.00 8 53.30
2. Age(years)

-9 1 6.70 1 6.70

-10 5 33.30 1 6.70

-11 4 26.70 7 46.70

-12 4 26.70 6 40.00

-13 1 6.70 0 0.00

X =10.90 X =11.20

3. Class

- Primary 14 93.30 13 86.70

- Secondary 1 6.70 2 13.30
4. Birth Ordered

-1 5 33.30 9 60.00

- 2" 6 40.00 5 33.30

- 3" 2 13.30 1 6.70

- 4" 2 13.30 0 0.00
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Table 1 : General data discuss

In the experimental group, boys and girls represented 60.00% and 40.00%
respectively. In the control group, boys and girls represented 46.70% and 53.30%
respectively.

Children in the experimental and the control groups had a proximity mean
age of 10.90 and 11.20 years old respectively.

Both group were studying in the primary and secondary classes. The
experimental group, primary and secondary classes represented 93.30% and 6.70%
respectively. The control group, primary and secondary classes represented 86.70%
and 13.30% respectively.

Children in the experimental and the comparison groups had birth ordered
as follow, The experimental group, the first birth ordered represented 33.30%, the
second birth ordered represented 40.00%, the third birth ordered represented 13.30%
and the fourth birth ordered represented 13.30%. The control group, the first birth
ordered represented 60.00%, the second birth ordered represented 33.30% and the
third ordered represented 6.70%.



Fac.of Grad.Studies, Mahidol Univ. M.Sc. (Human Development) / 35

Table 2 General data about parents of the experimental group and the control

group.
General Data Group
experimental control
n=15 n=15
amount percentile amount  percentile
1. Gender
- Male 3 20.00 1 6.70
- Female 12 80.00 14 93.30

2. Age (years)

- lower 30 0 0.00 1 6.70
- 30-39 9 60.00 9 60.00
- 40-49 1 6.70 1 6.70
- 50-59 4 26.70 1 6.70
- 60-69 1 6.70 3 20.00
3. Education
- Elementary 4 26.70 1 6.70
- Primary 3 60.00 5 33.30
- Secondary 5 33.30 3 20.00
- Professional certificated 1 6.70 3 20.00
- Uneducated 2 13.30 3 20.00
4. Parents Relationship
- Stay together 7 46.70 10 66.70
- Divorced 7 46.70 4 26.70
- Seperated 1 6.70 1 6.70
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General Data Group

experimental control
n =15 n=15

amount  percentile amount  percentile

5. Members (person)

-2-5 7 46.70 10 66.70
- 6-9 7 46.70 5 33.30
- 10 and higher 1 6.70 0 0.00

6. Income (baht)

- 5,000-8,999 12 85.70 7 58.30
- 9,000-12,999 1 7.10 2 16.70
- 13,000-16,999 1 7.10 2 16.70
- 17,000 and higher 0 0.00 1 8.30

Table 2 : General Data about parents

The number of female parents was higher than male parents, The
propotion of gender in the experimental group represented 80.00% : 20.00% and in the
control group represented 93.30% : 6.70%.

Most parents in the experimental and the comparison groups were at ages
of 30-39, both represented 60.00%.

For the level of education attained by parents, most of them completed the
primary and secondary, the experimental group represented 20.00% and 33.30%
respectively, the control group represented 33.30% and 20.00% respectively.

For the parents relationship, most of them stay together and divorced, the
experimental group represented 46.70% and 46.70% respectively, the control group
represented 66.70% and 26.70% respectively.

Number of members in family in the experimental group and in the control
group was quite different. In the experimental group, the number of 2-5 and 6-9 both
represented 46.70%, In the control group, the number of 2-5 and 6-9 represented
66.70% and 33.30% respectively.
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Most parents had monthly income at 5,000-8,999 baht. The experimental
group represented 85.70% and the control group represented 58.30%.

Table 3 Category of aggressive behavior levels of the experimental group and the

control group.

Group
experimental control
Aggressive
Behavior before the before the
Levels experiment after the experiment experiment after the experiment
n=15 n=15 n=15 n=15
amount percentile amount percentile amount percentile amount percentile
Evaluated
themselves
- Highest 1 6.70 0 0.00 0 0.00 0 0.00
- High 1 6.70 1 6.70 2 13.30 3 20.00
- Medium 7 46.70 4 26.70 8 53.30 9 60.00
- Low 6 40.00 10 66.70 5 33.30 3 20.00
- Lowest 0 0.00 0 0.00 0 0.00 0 0.00
Table 3 shows aggressive behavior levels which children evaluated
themselves.

Aggressive behavior levels of children in experimental group.

Before the experiment, children in this group had aggressive behavior in
medium level represented 46.70% and low level represented 40.00%. And after the
experiment, children had aggressive behavior in low level represented 66.70% and
medium level represented 26.70%.

Aggressive behavior levels of children in control group.

Before the experiment, children had aggressive behavior in medium level
represented 53.30% and low level represented 33.30%. After the experiment, children
had aggressive behavior in medium level represented 60.00% and high level

represented 20.00% and low level represented 20.00%.
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Table 4 Testing the difference of general data between the experimental group

and the control group.

Group
General Data Experimental control x p-value
n=15(percentile) n=15(percentile)
1. Gender
- Male 9 (60.00) 7 (46.70) 0.536 0.464
- Female 6 (40.00) 8 (53.30)
2. Age
-9 1(6.70) 1 (6.70) 4.885 0.299
-10 5 (33.30) 1(6.70)
-11 4 (26.70) 7 (46.70)
- 12 4 (26.70) 6 (40.00)
- 13 1 (6.70) 0 (0.00)
Mean 10.90 11.20
3. Class
- primary 14 (93.30) 13 (86.70) 0.876 0.928
- secondary 1(6.70) 2 (13.30)
4. Birth Ordered
-1¥ 5(33.30) 9 (60.00) 3.567 0.312
- 2" 6 (40.00) 5 (33.30)
-3 2 (13.30) 1 (6.70)
- 4" 2 (13.30) 0 (0.00)
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Table 4 : Testing the difference of general data between the experimental
group and the control group
1. Gender
After testing, the difference of the proportion of gender between the
experimental group and the control group were not different in a statistic test level
(p-value = 0.464)
2. Age
After testing, the different of age between both group was not different in a
statistic test level (p-value = 0.299)
3. Class
After testing, the different of school classes between the experimental group
and the control group was not different in a statistic test level (p-value = 0.928)
4. Birth Ordered
After testing, the different of birth ordered between both group was not

different in a statistic test level (p-value = 0.312)
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Table 5 Testing the difference of general data about parents between the

experimental group and the control group.

Group
General Data experimental control ¥ p-value
n=15 n=15
(percentile) (percentile)
1. Gender
- Male 3 (20.00) 1(6.70) 1.154 0.283
- Female 12 (80.00) 14 (93.30)

2. Age (years)

- lower 30 0 (0.00) 1 (6.70) 3.8 0.434
- 30-39 9 (60.00) 9 (60.00)
- 40-49 1(6.70) 1(6.70)
- 50-59 4 (26.70) 1(6.70)
- 60-69 1(6.70) 3 (20.00)
3. Education
- Elementary 4 (26.70) 1 (6.70) 4 0.406
- Primary 3 (60.00) 5 (33.30)
- Secondary 5(33.30) 3 (20.00)
-Professional
certificated 1 (6.70) 3 (20.00)
- Uneducated 2 (13.30) 3 (20.00)

4.Parents Relationaship
- Stay together 7 (46.70) 10 (66.70) 1.348 0.51
- Divorced 7 (46.70) 4 (26.70)
- Seperated 1 (6.70) 1(6.70)
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Table5 (cont.)

Group

General Data experimental control ¥ p-value
n=15 n=15

(percentile) (percentile)

5. Members (person)

-2-5 7 (46.70) 10 (66.70)  1.863 0.394
-6-9 7 (46.70) 4 (26.70)
- 10 and higher 1 (6.70) 1(6.70)

6. Income (baht)

- 5,000-8,999 12 (85.70) 7 (58.30) 2.845 0.416
- 9,000-12,999 1(7.10) 2 (16.70)
- 13,000-16,999 1(7.10) 2 (16.70)
- 17,000 and higher 0 (0.00) 1(8.30)
1. Gender

After testing, the difference of the proportion of gender between the
experimental group and the control group were not different in a statistic test level (p-
value = 0.510)

2. Age

After testing, the difference of age range between both group were not

different in a statistic test level (p-value = 0.434)
3. Education

After testing, the differrence of the level of education between both group

was not different in a statistic test level (p-value = 0.406)
4. Parents Relationship
After testing, the differrence of the level of education between both group

was not different in a statistic test level (p-value = 0.510)
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5. Amount of Members in family
After testing, the differrence of amount of members between both group
was not different in a statistic test level (p-value = 0.394)
6. Income
After testing, the differrence of monthly income between both group was
not different in a statistic test level (p-value = 0.416)

Part 2 Hypothesis testing results

Table 6 Comparison of the aggressive behavior mean scores before intervention
between the experimental group and the control group.

Characteristic Mean S.D. t p-value
Experimental Group Subjects (n=15) 106.40 44.52 0.140 0.890
Control Group Subjects (n=15) 104.33 36.05

Table 6 shows that before the experiment, the experimental and the control
group had the proximity of the aggressive behavior mean scores at 106.40 and 104.33,
respectively. After the statistical testing, there was no statistically significant
difference of the aggressive behavior mean scores between both groups (p-value =
0.890)

Table 7 Comparison of the aggressive behavior mean scores after intervention

between the experimental group and the control group.

Characteristic Mean S.D. t p-value
Experimental Group Subjects (n=15) 86.53 36.63 -2.193 0.037
Control Group Subjects (n=15) 116.07 37.12

*statistical significant level 0.05
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Table 7 shows that after the experiment, the experimental and the control
group had the proximity of the aggressive behavior mean scores at 86.53 and 116.07,
respectively. After the statistical testing, there was statistically significant level of
experimental group subject by comparing with control group subjects. (p-value =
0.037)

Table 8 Comparison of aggressive behavior mean scores between before and

after intervention of both experimental and control group.

Compare the aggressive behavior

mean scores Mean S.D. t p-value

Experimental Group Subjects
Pre-test (n=15) 106.40 44521  2.685 0.018"
Post-test (n=15) 86.53 36.633

Control Group Subjects
Pre-test (n=15) 104.33  36.045 -3.840 0.002"
Post-test (n=15) 116.07 37.124

* statistical significant level 0.05
**statistical significant level 0.01

Table 8 shows that after the experiment, the aggressive behavior mean score
of the subjects in experimental group was lower than before with a statistically
significance of p-value<0.05. On the other hand, after the experiment, the aggressive
behavior mean scores of the subjects in control group was higher than before with a

statistically significance of p-value<0.01.
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CHAPTER V
CONCLUSION AND DISCUSSION

The discussion of this research consisted of 2 parts:
Part 1: Discussion about research methodology

Part 2: Discussion about results of the research

Part 1 Discussion about research methodology

1.1 Research form

This research is the quasi-experimental research design based on the
pretest-posttest control group conducted to examine the outcome of group activities
associated with the aggressive behavior reduction among slum children. Such research
design is appropriate for this research because it could measure the results before and
after the experiment. The comparative group was used to control the situations
occurred during the experiment, and to control the influence of external variables,
which would be compared with the outcome of group activities associated with the

aggressive behavior reduction among slum children.

1.2 Sample group

The sample group included the children aged 9-13 who have been living in
the Khlong Toei slum, had the normal learning, were not the idiot persons, got the
aggression scores for over 50%, have never been trained by the activities of aggressive
behavior reduction, and were willing to participate in the experiment. About 15
children of the experimental group were given the group-dynamics program whereas

the control group totaling 15 children was not given any program.

1.3 Instruments
1. Aggressive Questionnaire. In this research, the aggressive
behaviors of the sample group were measured the Aggressive Questionnaire

constructed by Thipawan Suthin (1995), which was developed by the concept of
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Berkowitz, Buss and Bandura. The Inventory was the 5-rating scale standardized
inventory, comprising 58 questions. The Researcher and the Assistant Research read
and explained each question to each child of the control and experimental groups.

2. The group-dynamics program for the aggressive behavior
reduction relied on the concept of emotional quotient development, as constructed and
developed by the Research to be consistent with the aggressive behavior reduction and
the development of positive behaviors. The group-dynamics activities were used in
learning and doing activities for the analysis, experience sharing and interactions so
that the members had self-awareness, had more understanding of others, recognized
their anger, practiced self-control, and handled their problems, as well as had self-
esteem, recognized others’ value, accepted differences between self and others,
practiced the positive thinking, and applied the activities in the daily life. These
activities composed of games, role plays, case studies, focus group discussions, and
learning-based and relaxation activities. This program was verified for its content
validity by 3 qualified experts.

After arranging 12 group-dynamics activity sessions, the conditions of
activity arrangement were summarized below:

1. Duration and frequency of activity arrangement. About 12 group-
dynamics activity sessions were held; it took one hour per each activity and twice a
week. It was found that such duration and frequency were suitable because the one-
hour activity was not too long for the children at this age, and it fit to the children’s
concentration and attention. Among 12 activities, two activities were held per week,
that is, on Monday and Friday after the school day. Most children, after school day,
would join with other children around, and played with the group up to the early night.
When these children received any extra activities, they paid attention to them and felt
enthusiast to participate in them pursuant to the date and time determined. Thus, the
duration and frequency of activity arrangement were suitable for learning among
children.

2. Number of activity participants. There were 15 activity participants in
this research, which is the suitable amount. Every participant had good interactions

and participation in the activities.
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3. Location and condition of activity arrangement. The activity location of
this research was at the conference room of Duang Prateep Foundation, which had a
good size, good temperature from the air-conditioner, sufficient light, calmness, no
annoyance by the external environment, tables, and chairs; so it was convenient for the
arrangement of activities.

4. Materials and equipment of activity arrangement. The Researcher
provided the stationery and other tools for the activity arrangement, work sheet and
files for data collection; so they facilitated the data collection and activity
arrangement. In addition, the activity form and contents were provided to be suitable
for the members’ interest and benefits, e.g. games, role plays, work sheet for situation
analysis, precept tales, learning-based and relaxation activities (e.g. art, music,
handicraft, etc.). Also, the members were allowed to talk or have notes to
communicate with the Researcher beyond the activity hours; so the activities were
diverse and pleasing. However, it was necessary to adjust some reading and writing

activities because some members had reading and writing restrictions.

Apart from this, the researcher evaluated group activities after finishing
each session as follows:
Session 1%
Obijective : To build relationship between researcher and participants.

To inform the objective, role and advantages of joining the group.

To facilitate the participants’s self-awareness.
Evaluated :  The participants were cooperative. The most of children were shy but
some of children were teasing the others. The group atmostphere was still formal and

was not relaxing.

Session 2"-3™
Objective :  To facilitate the participants’s self-awareness.
To facilitate the participants to understand their emotions and recognize
the influence of thoughts upon emotions.
Evaluated :  The participants were enjoy the activities and felt relax, they were good

cooperative. They got more acquaintance to each others. They could act out the variety
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of emotions and could notice the others emotions. They could understand that negative

and positive emotions.

Session 4"
Objective :  To facilitate the participants to understand the others’s emotions and to
train them to have empathic.

To facilitate the trust of each other in the group.
Evaluated :  The participants were good cooperative and paid attention in group
activities. They were happy and enjoy with movement activities. Some members could

bring the ideas from this group to work in their real life situations.

Session 5"

Objective :  To facilitate the participants to explore themselves when getting angry.
To facilitate the participants to solve the problem in anger situation

Evaluated: The participants paid attention for the first period but group

atmostphere was too relaxing and friendly, so they started to talk and tease. The group

leader changed to teach into small group, then they paid more attention and were good

cooperative. They understood the cause of anger.

Session 6"-7"
Objective :  To train the participants to control their emotions and expressions.

To train the participants to have more concentration and relaxing.
Evaluated :  They learned that their aggressive behaviors were not appropriate and
this cauesd negative effect to themselves and the other. Then they learned techniques

to reduce anger and to behave more appropriately.

Session 8"

Objective:  To train the participants to have empathically and constructively
communicating skill.

Evaluated: ~ They enjoyed playing games. Most of them could advise their group
members to follow the game rules. They learned to communicate assertively.
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Session 9"

Objective:  To train the participant to endure waiting and coping with
disappointment.

Evaluated:  They paid more attention and enjoyed playing games, learned to help
each other, learned to solve problem. Some of them break the game rules to win and
the others warned about the rules. Finally the group leader judged that group lose and
gave more advice about moral. Everyone accepted that judgment.

Session 10"

Objective :  To enable the participant to respect themselves and their value.
Evaluated :  The participants were good cooperative and enjoyed with activities.
They could make work planning in their team. Everyone respected and followed the

rules. They bahave more appropriately.

Session 11"
Objective :  To enable the participant to respect the other’s value.

To train the participant to have altruism and helpful.

Evaluated: The group atmostphere was friendly. The participants got more
acquaintance to each others. They learned to share and could express their opinion.
Everyone respected and listened the others’ opinion.

Session 12"
Objective :  To enable the participant to have postive thinking skill.
To enable the participant to respect the differences.

To review all practiced skills and evaluate the group activities.

Evaluated :  The program was helpful for them to know how to behave more
appropiatedly. They felt good to participate in this group. Children could form good
relationship and encouraged each others to participate in activities and to change their

thinking and behaviors.
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Part 2 Discussion about results of the research

The discussion about the average aggression scores between the
experimental group and the control group.

Before the experiment, the children of the experimental group and the
control group obtained no different average aggression scores. This could be
explained as follows:

1. As the Researcher set up the qualifications of research participants in
respect with age, living in the slum, which was the studied area, not the idiot or
psychological disorder persons, getting the aggression scores over 50%, and having
never officially participating in the group-dynamics activities affecting the aggressive
behavior reduction, the primary qualifications and demography of subjects in the
experimental and control groups were similar, and there were no statistical differences;
so the average aggression pretest scores both groups were not different.

2. The children in the experimental group and the control group were
selected for the group subject to each child’s average aggressive scores, and to the
principle of frequency matching that both groups should gain the similar average
aggressive scores at first. Thus, the aggressive scores of both groups were not

different, and there was no bias to the assessment or the results of this research.

Dissussion the acceptance hypotheses testing

Hypotheses testing 1 After experiment in the Aggressive Behavior
Reduction Program, the subjects in the experimental group would have
aggressive behavior mean score lower than before the experiment.

after the experiment, the aggressive behavior mean score of the subjects in
experimental group was lower than before with a statistically significance of p-
value<0.05. On the other hand, after the experiment, the aggressive behavior mean
scores of the subjects in control group was higher than before with a statistically
significance of p-value<0.01.

Hypotheses testing 2 After experiment in the Aggressive Behavior
Reduction Program, the subjects in the experimental group would have

aggressive behavior mean score lower than the subjects in the control group.
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after the experiment, the experimental and the control group had the
proximity of the aggressive behavior mean scores at 86.53 and 116.07, respectively.
After the statistical testing, there was statistically significant level of experimental

group subject by comparing with control group subjects. (p-value = 0.037)

The children given the group-dynamics activities for the aggressive
behavior reduction had opportunities of learning and doing activities for self-
development, including self-awareness and awareness of others, learning of living
with others appropriately, practicing skills of emotional controls, knowing how to use
the analytical process, and applying what was learnt in the daily life. The concepts and
attitude inserted in those activities helped the children have self-learning, have self-
esteem, know their roles and duties, and utilizing their competence appropriately, as
well as support the positive thinking, have sympathy, and have the opened-mind to
accept the differences between self and others. This result was consistent with the
concept of Kanchana Chaipan (19) that the group activity therapy was used in older
children because it dealt with the emotional and social problem-solving when these
children have been involved in the activities they were interested in. Tissana
Kemmanee (18) proposed that a good learning occurred when a learner was
responsible for his learning, and he participated in the activities (active learning),
which helped the learner have understanding and be able to utilize such learning. The
experience learning partially helped the learner have good understanding and memory.
In addition, the application of knowledge helped the learner have in-depth
understanding in what was learnt. Kompetch Chatsuppakul (21) said that every group
member took part in being responsible for the group’s success. Everyone had chance
of working mutually and successful, but this needed assistance with each other.
Everyone should be allowed to present his talent. Everyone had some abilities inside.
By good stimulus, one could show his talent out. This result was also consistent with
the research of Thippawan Suthin (11) that the male students, aged 13-15 at Yothin
Bumrung School at Nakhon Si Thammarat Province, who passed the wisdom-driven
behavior adaptation process, had fewer aggressive behaviors significantly at a
statistical level if compared with the control group. Meanwhile, Rawiwan
Kaewkongthong (31) found that the youths at Pakkret Home for Boys, Nonthaburi
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Province, who have been trained to have appropriate behaviors, had fewer aggressive
behaviors but more appropriate expression behaviors at the statistical significance.
This result was consistent with Duangporn Tantithammanon (33) who studied the
appropriate expression behaviors practice program, pursuant to Kelly’s concept, to
reduce the aggressive behaviors among students at M.3 of Benjamarachanusorn
School at Nonthaburi Province. The result showed that the students had fewer
aggressive behaviors at the statistical significance. This result was also consistent with
Kornvida Srisupa (35) who studied the use of learning management process for the
development of emotional quotient, pursuant to Goleman’s concept. The research
included 13 students at Grade 6 of Chumchon Moobaan Pattana School under the
supervision of the BMA. The result showed that the students gained higher emotional
quotient scores and lower aggressive behavior scores as well as the use of violence at
the statistical significance. This result was consistent with Padua L.A. (36) who
studied a program designed for the risky-behavior secondary school students. The
research was conducted with Grade-7 students in Connecticut, the United States. The
result showed that the students given the program or group activities for the reduction
of aggressive behaviors had fewer aggressive behaviors after receiving the program,
and such aggressive behaviors were decreasing more than the students not receiving
such program or group activities at the statistical significance.

The group-dynamics activities for the aggressive behavior reduction
among slum children were developed by the Researcher subject to the concept of
emotional quotients. The teaching of EQ skills aimed at promoting 5 skills, comprising
12 activities, for the aggressive behavior reduction, and the promotion of appropriate
behaviors among children. In addition, the Researcher sorted out and selected diverse

activities to stimulate the activity participants’ attention.

1. Awareness of self and others

The participants were encouraged to review ideas, emotions, affections,
belief and attitude. The activities included the inevitable news reporter activity, tale of
adventure in jungle, draw along the music, superstars, how do you fee if...?, how
should we do? These activities helped the members have surveys and have more

awareness of self. Also, they could practice showing their emotions in various
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situations so that the members were ready to handle their improper emotions and
feelings. This result was consistent with the concept of Daniel Goleman (cited in 27)
that the honesty to self and effort to perceive others’ emotions were keys triggering
self-awareness. We must have bravery to look into what we fear, what we believe,
what we like about ourselves, and what we dislike in ourselves. Self-awareness
involves the initiation of understanding others, and perception when others feel
painful, angry, happy or sad.

In the experiment, when the members trusted the group, they opened their
ideas and feelings through the group discussions. Some members presented their
opinions toward each situation, or wrote them in the notebook the activity leader gave.
The activity leader would advice what was useful and appropriate for the members.

Example: Prae (pseudonym) told about her unhappiness as she was bullied
at school. She reported this bullying to the teacher, but she still felt that she was not
cared of while such problem has not yet been solved (This showed self-awareness of
Prae as she showed her opinions and feeling of the problem she confronted to the

group.)

2. Approval of self and others

When the members were aware of their own strength and weakness, they,
later, were encouraged to understand and feel willing to accept their own nature, to
have love, praise and supports to themselves, whether they had any defects or not.
When accepting themselves, they would accept the differences in others. The activities
for this issue were the activities of blind walking, comics columnist, and how should
we do.

- Blind walking activity. This activity session created trust with each other,
that is, if we showed our sincerity, sympathy and gentleness to others, other persons
would trust us. This is important for a peaceful living. In the meantime, closing eyes
caused the worrisome and isolation to one whose eyes were closed; so he or she
needed a good friend to guide him or her to walk safely. This may be compared with
the situation in which we felt worried; so we should consult it with a reliable person so

that our decision-making would not be wrong.
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- Comics columnist activity and How I should do activity. These activities
practiced the members to have sympathy for others, to encourage the members to use
the ethical reasons, to learn about moral precepts through the comics contents so that
the members used those precepts in the daily life, and to solve problems correctly and
appropriately. Some members could apply the concepts they have learnt in their daily
life. This result was consistent with the statement of Kriengsak Charoenwongsak (40)
that if teaching the good moral value, good characteristics of life, responsibilities,
principles of morality and merit rather than self-indulgence, the children would
become good adults who create great benefits to the country.

Example: After the comics columnist activity, the activity leader taught the
positive thinking through the Dharma comics. On the following day, a group member
told the activity leader that he met a luck as well because his mother had quarrels with
his aunt who poured some water from the second floor of the house. He passed there at
that time and was thrown. He was lucky that only half boy was thrown, not the whole
body (This means that the member had the positive thinking, which made him feel
happy.)

- Self-reflection activity. The activity leader practiced the members to
consider the merit they have previously done. Some told that they helped the teacher
shift the objects; they helped the mother feed the younger brothers; and they gave
some dessert to friends, etc. This is to teach the members to realize their strength, and

to promote the merit-making that would further benefit others.

3. Mastering self-responsibility

The members have learnt about the anger process, appropriate methods in
responding to various situations and confrontations, as well as strategy of anger
handling, settlement of conflicts and emotional control, which consisted of the
activities of knowing the anger, strategy of anger handling, and tales about self-
emotional control. Most members knew the appropriate methods of handling their
improper emotions. Pujol | Pons (41) stated that allowing the children to make
decisions subject to their ages helped them have responsibilities, and root the concept
of liberty. But, the children should be taught about the advantages and disadvantages

of those decisions. Allowing the children to make decisions was to challenge their
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ability in self-care. This result was consistent with the research of Raviwan
Kaewkongthong (31) who studied the practice of appropriate behaviors affecting the
changes of aggressive behaviors among youths at Pakkret Home for Boys at
Nonthaburi Province. The result showed that the experimental group receiving the
practice of appropriate behaviors had fewer aggressive behaviors and more appropriate
behaviors after the experiment at the statistical significance of .01. From the research
of Thippawan Suthin (11) on the wisdom-driven behavior adaptations for aggressive
behaviors among adolescent students at Yothin Bumrung School at Nakhon Si
Thammarat Province, the result showed that the students in the wisdom-driven
behavior adaptation group had fewer aggressive behavior scores, as measured by the
inventory at the experiment period and monitoring period, than the baseline at the

statistical significance of .05.

4. Finding personal meaning

The members were taught to have the meaningful learning. A deep
understanding would occur when the learners were challenged by the talent, creativity
and emotions. The activities used for this matter were the activity for communication
practice, the activity for tolerance, and the activity for confrontations with despair.

- Activity for communication practice. The members were taught to learn
about communications. That is, each member perceived and transferred the messages
differently. When a message was sent from one to one, it might be distorted or
inaccurate, which caused the misunderstanding or quarrels. In addition, there was an
exercise to practice the members to use the communication methods creatively in
various situations. This result was consistent with the statement of Pujol | Pons (41)
that the communication was useful as it made one know oneself and others more, and
it made us jointly have planning and working completely. Thus, we had to trust and
rely on others as well; otherwise, we could not listen to others’ opinions and

viewpoints.

5. Valuing honesty and ethics
When the children were mature and started developing their affections,

emotions, belief and self-value, the honesty and ethics would become essential for the
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emotional quotient. This ethical framework has been adjusted by the environment, e.g.
influential adults, friends, mass media, etc. Thus, the teachers could help the students
have the positive ethics and creativity by doing the following activity sessions:

Walk rally. The objective of this activity was that the members formed
a group to complete any preset task so that the children recognize their value in the
group as an essential part of the group’s success. This result was consistent with the
principle of group dynamics that Kompetch Chatsuppakul (21) said that the variety of
experience in the group helped serve the individuals’ demands; for example, being
accepted by the group, being praised, etc. Everyone in the group had the specific roles,
which took effect to the group process. If one understood his roles, the group would go
on well.

Tale-telling activity entitled “Philosophy of Pencil Makers” helped the
members recognize their value, and the pencil and pencil maker were the tale tellers.
The high tower activity and merit tree planting activity were done to allow the children
to recognize the value of others and the society, to have generosity and assistance.
This result was consistent with the concept of Kriengsak Charoenwongsak (40) that
one would recognize his life value when he utilized the potential in his life to benefit

others or the society.

Summary of important contents

Every slum child participating in the activities of this research could have
learning and understanding through the group dynamics. The extent of learning may
be much or little depending on the experience, caring and power of each child. Every
child was glad and willing to participate in the activities, and they took part in the
activities fully. Moreover, the group-dynamics activities for the aggressive behavior
reduction arouse the children’s consideration through the joyful and interesting
activities. As a result, the children achieved the self-control skills, thinking and good
attitude toward themselves and other friends in the community. They also believed
that they could have self-development, and they could be a key manpower for the
family. Moreover, the participating children applied the insights from those activities
in their daily life; therefore, the children had more appropriate behaviors.
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Suggestions

1. Suggestions for a guideline of helping children

The agencies and institutes working for the development of slum children
and youths, e.g. the Office for the Social Development and Human Security, Local
Administrative Organizations, Private Development Organizations, Educational
Regional Office and schools should set up the aggressive behavior reduction as a
measure of children and youth development in slums. The budget should be allocated.
The personnel in such agencies, who have worked for slum children and youths,
should be trained, e.g. social workers, psychologist, teacher or child caretaker, so that
they have adequate knowledge and skills to apply those group-dynamics activities in

caring of their children and youths.

2. Suggestions for efficient program implementation

2.1 Before starting the program, the basic personalities and
nature, caring, literacy and analytical thinking of children should be studied carefully
in order to provide the activities suitable for their learning. The activities to be held
should be enjoyable, interesting and diverse, and be applied in the daily life
appropriately. The children may be allowed to share opinions about the activity forms
so that they serve the children’s desire better.

2.2 During the program, there should be an evaluation after
finishing each activity how it is useful for children, whether the children have the
comprehension of that activity or not, and how they feel about that activity. These will
further benefit the activity development.

2.3 After ending the program, the children leaders should be
encouraged to do other appropriate activities, which may be transferred to other
groups of children who will do some useful activities as well. The teachers may give
some advice and guideline. The manual on activities to be done between guardians and
children may be provided to promote the good family relationship.

2.4 The participating members should be willing to be
participating in the activities. The children should be at the same age to arrange the
activities in the scope of similar interest and abilities. By this regard, the members will

have the group feeling, and have more understanding and acceptance. The number of
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members should be approximately 10 persons so that everyone will be involved fully
while the activity providers can give thorough care, and draw the potential of every

child completely.

3. Recommendations for further studies
3.1 The outcome of group-dynamics program for the
aggressive behavior reduction should be monitored for another 2 or 4 weeks after the
experiment in order to assess the program endurance so that the program useful for the
children could be further developed.
3.2 There should be a pilot study of program used for the
sample group in order to learn about the strength, weakness and issues to be improved

before being used in the real situations, and to enrich the program efficiency.
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APPENDIX A
THE VALIDATORS

The Validators of the Group Dynamics on Aggressive Reduction

Program

1. Lecturer, Supalak Khemthong.
Ph.D.(Occupational Therapy)
Department of Occupational Therapy and Social Work, Faculty of
Health Sciences, Curtin University of Technology, Australia.

2. Assistant Professor, Totsaworn Maneesrikum.
Ed.D.(Development Education)
Department of Development Education, Faculty of Education,
Srinakharinwirot University.

3. Assistant Professor, Pimmas Tapanya.
M.Sc.(Clinical Psychology)
Department of Psychiatry, Faculty of Medicine Siriraj Hospital,
Mahidol University
M.Ed.(Special Education)

Department of Education, University of New Brunswick, Canada.
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